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ABSTRACT 

The ever-changing landscape of education requires constant adaptation to meet the evolving needs of students and 

society. Action research has become an essential tool for teachers to assess their teaching methods, identify areas for 

improvement, and make evidence-based changes. This study focuses on action research within ALBAGO Schools and 

MP SPEd Center in Bontoc, Mountain Province. It assesses teachers' research knowledge and skills, uncovers 

challenges, and proposes solutions. Using a sequential explanatory mixed-method approach, the research began with 

a quantitative assessment of 37 teachers' research skills using a structured questionnaire. The data showed a lack of 

essential research competencies, with teachers scoring an average of 1.63. This deficiency not only hampers their 

professional growth but also affects education quality. The study found that teachers are eager to conduct research 

but face challenges due to heavy teaching responsibilities. Key obstacles include limited research backgrounds, time 

constraints, a lack of mentorship, insufficient resources, and staffing issues. To address these challenges and enhance 

teachers' research abilities, the study recommends partnering with higher education institutions, collaborating with 

university research experts, conducting workshops, implementing monitoring and evaluation processes, and 

establishing mentorship programs. These measures aim to provide guidance, resources, and support to foster a culture 

of research within schools and bridge the gap between current research skills and the proficiency needed for 

meaningful contributions to educational advancement. 

Keywords: Action research, Mentorship gap, Time constraint, Research proficiency, Professional growth. 

Introduction 

Rationale 

The field of education is a dynamic realm that continually evolves to meet the ever-changing needs of students and 

society. Within this context, action research emerges as a vital tool for educators to assess their practices, identify 

areas for improvement, and implement evidence-based changes (Stringer, 2014; Southen Illonois University, 2024). 

Action research, often referred to as practitioner inquiry and teacher self-study, entails a systematic process of problem 

posing, data collection, and data analysis to enhance teaching practices (Cochran-Smith & Lytle, 2009; Dana & 

Yendol-Hoppey, 2013; Illaga & Celis, 2021). 

Previous research endeavors, such as those by Tshomo and Lhaden (2015), Sherab (2015) and Illaga, Jr. and Celis 

(2021), have showcased the effectiveness of action research in improving classroom strategies and enhancing student 

engagement. These studies have reinforced the notion that action research can empower educators to make informed 

decisions regarding teaching methods and approaches tailored to specific student needs (Liu et al., 2022; Mobeen & 

Dawood, 2022; Yoong et al., 2022).  
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The significance of research culture in education cannot be understated, as it provides the framework within which 

research activities are expected, discussed, produced, and valued (Bennett & Starmar, 2017; De Guzman & Estrella, 

2024; Insorio, 2024). The Department of Education (DepEd) in the Philippines recognizes the importance of research 

in addressing gaps in educational services, aligning with Republic Act 9155, which mandates DepEd to "undertake 

national research and studies." This commitment is echoed by successive administrations, emphasizing evidence-

based policy development and encouraging teachers to engage in research. Overall, RA 9155 recognizes the 

importance of research in the professional development and accountability of teachers. It encourages them to engage 

in research activities to improve their teaching practices, contribute to school improvement, and enhance the overall 

quality of basic education in the Philippines (DepEd, 2001).  

Bontoc and other towns in Mountain Province, Philippines, is a culturally rich region where indigenous traditions 

coexist with contemporary education (Bennagen, 2004; Local Biodiversity Outlooks, 2021; Abdelmuhsin et al., 2022; 

Fiodorova et al., 2022; Zakinyan et al., 2023; Negreiros et al., 2024). ALBAGO Schools MP SPED Center is a pivotal 

institution in this context, serving as a pillar of education and community development. Evaluating the action research 

skills of their teaching cohort is essential for the continued growth and success of these institutions. 

Further, this research holds immense significance as it has the potential to enrich educational practices in Bontoc, 

Mountain Province, by fostering a culture of evidence-driven decision-making among educators. By scrutinizing and 

addressing the action research prowess of educators, the study could lead to improved teaching and learning outcomes.  

Evaluating the action research capabilities of teachers in the focus schools is a crucial step toward further enhancing 

the quality of education in the area. This study seeks to deliver valuable insights and recommendations that can inform 

future professional development initiatives, contributing to the holistic advancement of educational practices. 

Ultimately, the aim is to empower educators to continually improve their teaching methods and, in turn, enhance the 

educational experience for students in Bontoc, Mountain Province. 

This is derived from the situational analysis, which reveals a significant shortfall in the submission and documentation 

of action research initiatives among educators in said schools over the past five years. It is important to note that this 

lack of research activity extends beyond the target schools; in the case of other schools in the district, only one has 

also undertaken action research during this period (DepEd Mountain Province District Research Records, 2022). 

Addressing this issue is crucial for improving the overall quality of education in the region and fostering the 

professional development of teachers. It requires collaborative efforts involving educational authorities, school 

administrators, and teachers themselves to instill a culture of research and evidence-based practice not only in the 

target schools but also across the district. These collective endeavors have the potential to reinvigorate educational 

approaches and bring about positive changes in teaching and learning experiences. 

With the above discussions, this study is guided by the following primary objectives: (1) To assess the proficiency of 

action research skills among educators in Alab, Balili, and Gonogon Schools and MP SPEd Center; (2) To identify 

the factors that facilitate or hinder the practice of action research among educators in these schools; and, (3) To propose 

practical recommendations for enhancing the capacity for action research among educators in the schools. 

The outcomes of this research encompass: (1) a comprehensive evaluation of the action research skills of educators 

within ALBAGO Schools and MP SPEd Center; (2) an identification of factors driving or hindering action research 

within these educational institutions; and, (3) recommendations to enhance the action research capabilities of 

educators, guiding the design of future professional development programs through partnerships in extension 

activities. 

Review of Literature 

High-quality education relies on competent and research-informed educators. Teachers, as key actors in the 

educational system, play a pivotal role in facilitating student learning and academic achievement. Enhancing their 

research skills is essential for promoting educational quality and facilitating their professional development. This 

literature review explores the existing body of research on the implications of enhancing the research skills of teachers 

for educational quality and professional growth. 

Research Skills and Teacher Competence: Research skills encompass the ability to critically analyze and evaluate 

existing knowledge successful treatments, design and conduct studies, collect and interpret data, and apply research 
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findings to inform classroom practices (AlHumaidi et al., 2022; Alnemer et al., 2022). Teachers equipped with robust 

research skills are better equipped to address educational challenges, implement evidence-based instructional 

strategies, and adapt to diverse student needs, thus promoting educational quality. Further, the action research 

approach plays a crucial role in developing confidence, pedagogical knowledge, and enthusiasm for teaching and 

offers a model for future teacher professional development (Poulter & Cook, 2022).  

Evidence-Informed Instructional Practices: Evidence-informed instructional practices are more likely to be used by 

educators who possess improved research abilities. They are skilled in finding and analyzing pertinent research 

literature, figuring out successful teaching techniques, and modifying them to fit their particular situations. They are 

therefore better able to accommodate each student's particular learning requirements, which improves both the quality 

and the results of instruction. To put it another way, classroom action research can raise the standard of instruction. In 

reality, improving the quality of learning through reflective action is one of the pedagogical competencies of teachers, 

whereas professional competence necessitates that instructors use reflective action to advance their professionalism. 

One way to take reflective action is to reflect on the learning exercises that were completed. Reflective learning 

exercises help teachers identify the shortcomings of their lessons (Latif et al., 2017). 

Engaging in Action Research: Enhancing research skills empowers teachers to engage in action research, which 

involves systematically investigating and reflecting on their own classroom practices. Action research enables teachers 

to identify areas for improvement, make informed instructional decisions, and develop innovative teaching strategies. 

By engaging in action research, teachers contribute to their own professional growth while simultaneously enhancing 

educational quality within their classrooms and schools.  

The current understanding of educational action research can serve as a vehicle for transforming their learning, 

including under current global conditions of more performative accountability (Hardy et al., 2017; Oranga & Gisore, 

2023).  

Career Advancement and Professional Development: Teachers with enhanced research skills are more likely to engage 

in ongoing professional development opportunities. They actively seek out research-based workshops, conferences, 

and courses to further enhance their knowledge and skills. Research skills also contribute to the creation of knowledge 

networks, encouraging teachers to actively contribute to the field of education through research publications, 

presentations, and grant applications. These endeavors not only enhance their professional standing but also promote 

educational quality by expanding the collective knowledge base. In other words, classroom action research can 

improve the quality of learning at the same time as professional development of teachers (Latif et al., 2017). 

With the above discussions, enhancing the research skills of teachers is crucial for promoting educational quality and 

facilitating their professional development. By equipping teachers with the necessary tools, knowledge, and skills to 

engage in research, educational institutions can create a culture of evidence-informed practices, collaborative learning 

communities, and continuous improvement. As teachers become more research-savvy, they are better positioned to 

meet the diverse needs of their students, adapt to changing educational landscapes, and contribute to a high-quality 

educational system.  

Analysis of the Problem 

The primary goal of this study is to evaluate public school teachers' action research abilities and the ways in which 

certain tactics might enhance them (Alharbi et al., 2022; Mubayrik et al., 2022). First, it examines these instructors' 

present research skills, which serve as the basis for creating successful treatments (Prada et al., 2024; Samaranayake 

et al., 2024). In order to better understand how to support teachers in acquiring these abilities, the study also looks 

into the difficulties they encounter when performing action research. To help instructors become more proficient in 

action research, the researchers have also developed targeted intervention ways to address these issues. The study 

concludes by assessing how well these intervention techniques have improved the instructors' capacity for conducting 

research. In summary, this study encompasses a broad range of topics, including the evaluation of basic skills, 

customized treatments, and the evaluation of their efficacy. 

Objectives 
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The aim of this study is to investigate the effects of the intervention in enhancing the action research skills of the 

teachers of ALBAGO schools, including the MP Sped Center. Specifically, it seeks to: 

1. Determine the action research skills of the teachers of Alab, Balili, and Gonogon (ALBAGO) schools and 

Mountain Province Special Education Center. 

2. Determine the challenges in the execution of action research within these schools. 

3. Determine the effects of the specific strategies in enhancing the action research proficiency of teachers in Bontoc, 

Mountain Province. 

Conceptual Framework 

This research finds its foundation in the dynamic nature of education, emphasizing the imperative need for continuous 

adaptation to meet the ever-evolving requirements of students and society. In this pursuit, it acknowledges the essential 

role of action research in assisting teachers in evaluating and refining their teaching methods. It is also pertinent to 

note that the research is framed within the context of ALBAGO Schools and MP SPEd Center in Bontoc, Mountain 

Province. These institutions face distinctive challenges in research, as reflected by zero records in the past years. These 

issues resonate with the directives of the Department of Education (DepEd) in its commitment to promoting quality 

education and facilitating the professional development of educators. By identifying these challenges and suggesting 

practical remedies, this research aspires to bridge the gap between the current research skills of teachers and the 

competence required to enhance the quality of education in the local community, thereby aligning with DepEd's goals 

of ensuring quality education and the growth of teaching professionals. In essence, this framework underscores the 

significance of fostering a research-oriented culture among educators to meet the benchmarks set by DepEd for quality 

education and professional development. 

Materials and Methods  

Research Design 

This research adopts the explanatory sequential mixed-method design. It commenced with an initial assessment aimed 

at evaluating the research and writing skills of the teachers (Wilhelmy et al., 2022; Macrì et al., 2023; Tabassum et 

al., 2023; Suchy & Jurkowski, 2024). From this assessment, various challenges were identified, and it also paved the 

way for the emergence of recommendations for actionable steps to be taken as part of extension activities through 

collaborative partnerships. 

Participants  

The study entails the active participation of 37 teachers from Alab, Balili, and Gonogon Schools, including the 

Mountain Province Special Education Center (MP SPEd) in Bontoc, Mountain Province. Series of workshops 

undertaken- March 16 – 19, 2022, and April 1 and 8, 2022.  

Data Collection  

To accomplish these objectives, a mixed-methods approach was embraced, encompassing: 

• Surveys 

A structured questionnaire was administered to gauge the research and writing skills of educators and collect 

demographic information.  

• Interviews 

Group interviews were conducted with a cross-section of participants to gain profound insights into their action 

research experiences. It carried a cross-section of participants to a series of meetings with diverse representation of 

teachers, master teachers, and principals. This ensures that multiple viewpoints and experiences are included in the 

event, promoting inclusivity and a broader range of perspectives. A cross-section of participants may include people 

of different ages, genders, ethnicities, socio-economic backgrounds, professions, and interests. 
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• Document Analysis 

Existing action research reports and documents from the schools were analyzed to comprehend the breadth and quality 

of prior research endeavors. 

Data Analysis  

Quantitative data was subjected to statistical analysis via software like SPSS to evaluate the proficiency of action 

research skills among educators (Creswell & Creswell, 2017). Qualitative data, sourced from interviews and document 

analysis, will be analyzed thematically to unearth prevalent themes and patterns (Braun & Clarke, 2006). 

Results and Discussion  

The Research Skill Level of the ALBAGO and MP SPEd Center Teachers in the Pre-test Assessment  

 

Table 1. Level of Research Skill of Teachers in ALBAGO Schools and MP SPED Center 

Research Skills Mean DE SD 

1. Conceptualize a researchable problem 1.65 NA 0.75 

2. Determine a problem which can be the subject of an action research 1.70 NA 0.70 

3. Differentiate a descriptive problem from an inferential problem 1.51 NA 0.65 

4. Choose between a quantitative and qualitative study to conduct 1.72 NA 0.70 

5. Review literature related to proposed study 1.77 SA 0.65 

6. Identify research problems to be studied from the literature review 1.56 NA 0.56 

7. Prepare a framework for the study based on the reviewed literature 1.51 NA 0.56 

8. Draw a paradigm of the study showing the relationship of variables in the study 1.69 NA 0.63 

9. Write the statement of the problem 1.69 NA 0.59 

10. Choose the appropriate research design for the study 1.56 NA 0.56 

11. Choose the locale of the study 1.65 NA 0.75 

12. Identify the population of the study 1.89 SA 0.63 

13. Decide whether to use sampling or total enumeration in determining the 

respondents/participants of the study 
1.58 NA 0.55 

14. Compute sampling size, if needed 1.51 NA 0.61 

15. Choose the appropriate sampling technique 1.53 NA 0.58 

16. Enumerate the data-gathering procedures to be undertaken in the study 1.61 NA 0.60 

17. Prepare the data-gathering tool needed to answer the problems of the study 1.56 NA 0.65 

18. Identify the appropriate statistical tool to be used in the study, when needed 1.49 NA 0.52 

19. Gather the needed data 1.76 SA 0.72 

20. Present gathered data using the appropriate method 1.75 SA 0.69 

21. Interpret gathered data 1.61 NA 0.55 

22. Analyze results 1.67 NA 0.53 

23. Formulate conclusions 1.67 NA 0.63 

24. Forward recommendations that can be implemented 1.61 NA 0.60 

25. Prepare a publishable article on the results of the study 1.47 NA 0.61 

26. Prepare an ICT-based material to present the results 1.75 SA 0.73 

27. Present results of the study to an audience 1.66 NA 0.64 

Overall Mean 1.63 NA 0.63 
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Table 1 shows that the level of research skills of teachers of ALBAGO schools is at a level of 1.63 (𝑆𝐷 = 0.63)  

described as not abled. As seen in the standard deviation, the responses of the respondents are mostly clustered around 

1.63. This suggests that they do not have the necessary skills to conduct research. Furthermore, this means that the 

result is far-reaching in the sense that research skills are fundamental not only for personal and professional growth 

but also for enhancing the quality of education. 

The above finding is further substantiated by the research proposals submitted by teachers to the Department of 

Education's research division. An analysis of these manuscripts conducted by the research coordinator highlighted a 

notable deficiency in teachers' understanding of action research principles. According to the research coordinator at 

the DepEd Division of Mountain Province, the teachers often lack the essential skills required to effectively formulate 

action or basic research proposals. The paucity of submissions related to action research is evident, with very few 

proposals making their way to the regional fora and only one gaining approval. As a result of these findings, the 

research coordinator felt compelled to reach out for assistance from the State College of Mountain Province. Hence, 

a series of seminar-workshop activities is being planned out to cater to the needs of the teachers with respect to action 

research.  

Also, during interviews with teachers from various ALBAGO schools and the MP SPED Center, a common theme 

emerged: that is, teachers have a genuine interest in conducting research, but the demands of their teaching duties 

create difficult obstacles. These educators find themselves burdened with extensive teaching loads, leaving them with 

limited time and energy for research pursuits. Additionally, many teachers serve as advisors for various school events, 

further diminishing the time they can allocate to do research. Their predicament and this present claim confirm the 

findings of recent studies conducted by Alcazaren et al. (2022), Obliopas and Borines (2022), and Magnaye (2022) 

that teachers and pre-service teachers struggle to undertake research owing to their large teaching workloads and other 

work given to them. 

In addition, the teachers of ALBAGO and MP SPEd schools have a research skill of 1.89, described as slightly abled 

in identifying the population of the study. This shows that teachers tend to focus primarily on the population in their 

classroom and the school as a whole. While this localized perspective is valuable, especially in action research, this 

can limit the scope and breadth of their research, potentially missing opportunities for broader insights, especially in 

doing basic research. 

It is worth noting that the public-school teachers do not have the necessary skills and are not capable of identifying 

the appropriate statistical tool needed to answer the problem of their study (�̅� = 1.49, 𝑆𝐷 = 0.53). This shows that 

the teachers have difficulty determining the appropriate statistical tools to be used. This finding is consistent with the 

studies of Caingoy (2021), Paragas et al. (2021), and Fongkanta et al. (2021), who reported that teachers struggle in 

terms of the use of appropriate statistical tools. 

Challenges in the Execution of Action Research within the ALBAGO and the MP SPEd of Teachers 

The challenges teachers face in executing action research are multifaceted and encompass various aspects such as 

limited research background, time constraints, lack of motivation, and uncertainty regarding approval processes.  

• Limited Research Background 

In the course of our interviews with teachers, a recurring theme emerged regarding the challenges they face when it 

comes to executing action research. A prevailing sentiment was expressed by one teacher, who lamented, "Nabayag 

kamit adin res research. The first and last were in college. Too long ago…" This sentiment reflects a prevalent issue 

among educators, which is a limited research background. Many teachers, despite encouragement to engage in 

research, have not pursued it since their college years. This gap in research experience can lead to hesitancy and a lack 

of confidence in undertaking research initiatives. 

This finding posed an academic challenge as it consists of a lack of teachers’ theoretical knowledge about action 

research and a lack of skills in researching, as further shared: 

Teacher 1 notes, 

“I don’t know how to English what I meant. (Laughing) I know I can determine that some of my pupils cannot read, 

cannot solve problems, and the like; they need to improve on something. Let’s say reading, writing, solving math, and 
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other lessons they should know…. But … (sigh) writing this is another thing … “especially that we seldom write 

already … hmm … long ones—such as this research, apart from that of what we teach.” 

Teacher 2 added,  

“You see… in elementary what we teach are basic skills and we somewhat forget how to write these things– [research] 

already.”  

Teacher 4 claims,  

“I’ve long been teaching. [But] I never wrote research…we never did again after our bachelor’s degree”.  

Teacher 5 adds,  

“We don’t know [research]. What to do with it, how is it, and how to conduct it?  Yes, DepEd mandates us to innovate 

teaching, especially in addressing our pupils’ needs. We have the format to follow…but even that seems difficult to 

do”. 

It is to be noted that the challenge of teachers lacking the necessary knowledge and skills for conducting research is a 

well-documented issue. Research by Hattie (2017) as cited again in Hattie (2023) highlights that many teachers enter 

the profession without formal training in research methodologies. This knowledge gap often inhibits their ability to 

engage in rigorous research activities effectively. Thus, targeted professional development programs are imperative 

to bridge this gap and enhance educators' research competencies. Consequently, according to Messikh (2020), action 

research provides a chance for teachers to develop their critical thinking skills to become effective self-reliant 

problem-solvers to the actual unique challenges that no one, but them, can better understand and administer in the 

classroom. Thus, they become enthusiastically involved in structuring and sharing a more comprehensive view of 

education (Aleidi et al., 2022; Alnemer et al., 2022). 

However, finding suitable and meaningful problems for action research can be quite challenging. It is necessary to 

conduct research to pinpoint the problems that are most relevant and meaningful to the research process. Additionally, 

it is important to accurately identify the problems and ensure that the research's scope is appropriate. Before starting 

the research, it is crucial to have a clear understanding of the research objectives. Recognizing research-worthy issues 

that align with educational goals and students' needs requires a nuanced understanding of the context and its 

challenges. 

Teachers often ask us, "What are the problems? What should we focus on?" Answering these questions can be difficult 

because problems are often complex and have multiple facets. It is important to consider all stakeholders when 

identifying a problem since their decisions and actions can shape the research. Moreover, it is essential to choose a 

problem that can be managed and accomplished within the given time frame. What should we not consider? What 

research questions can we explore? When stating or restating problems, research questions should be clear, concise, 

and well-defined in scope. They should address a specific problem and have the potential to answer an important 

question about that problem. Furthermore, these questions should be measurable and achievable within the time frame 

and resources available. 

Indeed, the challenge of identifying relevant research problems aligns with the findings of Cochran-Smith and Lytle 

(2009) as confirmed by recent studies like Dresden and Curcio (2024), and Jilcha (2025). They recommend that 

researchers be aware of the potential difficulties in problem identification and explore alternative strategies. Starting 

with brainstorming a list of potential research questions and then narrowing them down to the most relevant and 

manageable ones is suggested. Finally, researchers should clearly articulate the research problem, noting its scope and 

boundaries. Emphasizing context-specific research questions that align with educational goals and student needs is 

crucial. Providing educators with guidance and mentorship to refine their research questions can empower them to 

conduct more meaningful action research. 

• Time Constraints 

Time limitations pose a significant challenge in conducting action research, leaving little room for comprehensive 

research activities. The second major hurdle highlighted by the teachers is the scarcity of time. As one teacher put it, 

"We do not do it because we don't have time. Writing seems to eat our time, though we always do interventions to 
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address our students' needs in class." This concern underscores the demanding nature of teaching, with teachers 

dedicating substantial hours to lesson planning, classroom management, and addressing student needs. The prospect 

of allocating additional time to research endeavors can be daunting and often appears unfeasible. 

Time constraints, as a significant hurdle, are widely acknowledged in the literature. Darling-Hammond (2017) 

discusses the heavy workload carried by teachers, including teaching, administrative tasks, and extracurricular duties, 

leaving limited time for research. For instance, teachers may only have 45 minutes per week for research, making it 

difficult to achieve meaningful results. 

• Mentorship Gap 

Third, the lack of mentors to guide and teach action research is a significant barrier. Effective mentorship plays a 

crucial role in developing educators' research capabilities and providing valuable insights throughout the research 

process. Mentors can offer guidance on selecting research questions, appropriate methods, writing up results, and 

communicating findings. Without mentorship, teachers may struggle to understand research steps, including data 

collection, analysis, and dissemination. Mentors can also provide support and feedback to boost educators' confidence 

and motivation to continue their research. 

The importance of mentorship in educational research, as highlighted by Dana and Yendol-Hoppey (2014), 

emphasizes the need for effective mentorship to develop educators' research capabilities and foster a collaborative 

learning environment. Mentors can guide and support educators, helping them gain the confidence and skills required 

for research. Furthermore, mentors can facilitate relationships with other researchers, promoting collaboration and 

innovation. Establishing mentorship programs aligns with best practices in promoting research among educators, as 

observed in the CHEd CAR – Kabadang program from 2020 onwards, which encourages research and publication 

culture in Higher Education Institutions. Additionally, mentorship programs provide a support system for educators, 

granting access to resources and guidance when needed. They also create a platform for educators to share ideas and 

experiences, fostering a sense of community. 

• Limited Resources 

Limited access to resources is another challenge faced by educators. This may include inadequate access to research 

materials, data collection tools, technology, and funding to support research endeavors.  

The challenge of limited access to resources aligns with the broader issue of resource disparities in education. Fullan 

and Langworthy (2014) discuss the need for equitable access to resources, including research materials and 

technology. Schools and educational authorities should explore avenues to provide necessary resources to facilitate 

research activities. Collaborative partnerships with external institutions, as suggested, can help secure additional 

resources, a strategy often used to address resource limitations. 

• Staffing and Personnel Issues 

The revelation that the Research Coordinator for the Mountain Province District has no staff and personnel under him 

highlights an organizational challenge. A lack of dedicated personnel for coordinating and supporting research 

activities can impede the effective implementation of action research initiatives. The organizational challenge 

highlighted in the lack of dedicated personnel for research coordination is indicative of the importance of 

administrative support structures. Dana and Yendol-Hoppey (2014) stress the need for strong administrative backing 

to facilitate research initiatives effectively. 

The challenges faced by ALBAGO schools and the MP SPEd Center in executing action research align with well-

established issues in educational research. These challenges are interconnected and complex, underscoring the need 

for a comprehensive and collaborative approach. By implementing the proposed strategies and drawing on existing 

research and best practices, ALBAGO and MP SPEd schools can create an environment conducive to action research, 

ultimately fostering continuous improvement in education, a goal shared by educational researchers and practitioners. 

The identified challenges in executing action research within these schools underscore the complexity of promoting 

research culture and capacity among teachers. Similar to Nagibova's (2019), Bialen (2025) findings, teachers face 

academic and non-academic challenges in conducting action research. 
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Effective Strategies in Enhancing Action Research Proficiency of ALBAGO and MP SPEd Teachers 

The results of this study provide insight into effective tactics that have quickly raised educators' action research 

competency in Bontoc, Mountain Province.  Notably, encouraging others was greatly aided by the promotion of two 

educators who successfully finished and received permission for their action research projects.  Smith (2022) claims 

that this promotion served as a strong motivator, acknowledging their dedication and highlighting the value of doing 

action research for career progress.  Furthermore, the effectiveness of these elevated master instructors indicates that 

knowledge exchange and mentoring were essential elements (Anderson, 2020). They promoted a culture of 

cooperation and shared learning by assisting instructors in navigating the action research process in their capacities as 

mentors or facilitators.  

Moreover, the success of these action research projects underscores the importance of documenting research outcomes 

and acknowledging exemplary work (Clark, 2019; Insorio, 2024). Documenting the process and results of action 

research can inspire others to embark on similar journeys, creating a culture of research-driven improvement. 

Integration of action research into broader professional development programs is also effective, aligning research with 

career growth opportunities and motivating educators to develop their research skills (Davis & Wilson, 2022). Finally, 

a supportive environment within schools and the educational district, which provides resources, training, and research 

opportunities, significantly enhances action research proficiency (Uy & Callo, 2023).  

The tangible benefits and recognition gained from the promotion of educators who completed action research projects 

demonstrate that incentives can effectively motivate teachers to participate actively in research endeavors. These 

strategies, when implemented within a supportive educational environment, can measurably enhance action research 

proficiency among educators in Bontoc, Mountain Province, within a reasonable timeframe. 

The success in enhancing action research proficiency among teachers in Bontoc, Mountain Province, within a 

reasonable timeframe, can be attributed to a well-structured series of workshops and ongoing monitoring-mentoring 

initiatives conducted over two distinct periods: from March 16 to 19, 2022, and subsequently on April 1 and 8, 2022.  

During the initial phase, educators participated in a series of workshops meticulously designed to enhance their 

capacity for conducting action research. These workshops encompassed various aspects of the action research process, 

including problem identification, research design, data collection, analysis, and reporting. Key elements of the 

workshops included hands-on training, resource sharing, and expert facilitation, all contributing to a comprehensive 

learning experience.  

Following the workshops, the support for educators continued through monitoring and mentoring, recognized as vital 

for sustaining and reinforcing their newly acquired research skills (Smith, 2022). This phase involved personalized 

mentoring sessions, progress-tracking mechanisms, and peer learning circles. Educators received individualized 

guidance, allowing them to discuss their research projects, challenges, and progress with experienced mentors. 

Systematic progress tracking ensured timely interventions and adjustments, while peer learning circles facilitated 

knowledge exchange and collaborative problem-solving (Anderson, 2020). 

The combination of intensive workshops and sustained monitoring-mentoring initiatives proved to be a potent strategy 

for enhancing action research proficiency (Davis & Wilson, 2022). Educators not only acquired the necessary research 

skills but also benefited from ongoing support and guidance, ensuring their successful planning, execution, and 

completion of action research projects. As a result, the promotion of two teachers who completed and gained approval 

for their action research projects exemplifies the tangible benefits of this comprehensive approach to capacity building. 

This outcome reflects findings from Samosa (2021), who emphasized that capacity-building programs significantly 

improve teachers’ self-efficacy, reduce research anxiety, and foster positive attitudes toward conducting action 

research. 

Conclusion 

The research skills level of the public-school teachers of ALBAGO schools and the MP Sped Center is considered not 

abled indicating that they do not have the necessary skills to conduct research. In other words, this means that the 

teachers lack the essential competencies required to effectively conduct research. This underscores the need for 

specific intervention and professional development programs aimed at enhancing the research skills of the teachers. 
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In addition to their lack of necessary skills, the teachers experienced challenges in developing action research, such 

as limited research background, time constraints, lack of motivation, and uncertainty regarding approval processes. 

Recognizing these obstacles is crucial to implementing effective strategies and support systems to address them. By 

offering targeted solutions and a supportive environment, the teachers can overcome these challenges, facilitating their 

engagement in meaningful action research. 

Even with the challenges faced by the teachers in developing action research, the teachers still developed action 

research studies with the help of the capability workshops that were conducted.  

Implications and Recommendations 

The study is conducted in specific geographic places, which are Alab, Balili, and Gonogon Schools and Mountain 

Province Special Education in Bontoc, Mountain Province. The findings may not be directly applicable to other 

educational contexts with different challenges and resource constraints. The recommendations provided are tailored 

to this particular context and may need to be adapted to suit the unique circumstances of other schools. 

To address the limitation and make the research more widely applicable, the following recommendation is suggested: 

Researchers should conduct similar studies in diverse educational settings and schools to understand the specific 

challenges and needs of teachers in those areas. By doing so, a more comprehensive set of strategies can be developed 

that takes into account the unique characteristics and constraints of different school systems. These studies should 

involve collaboration with educators, administrators, and policymakers to create tailored solutions that can be 

implemented effectively in various contexts, ensuring that the benefits of action research can be realized more broadly 

in education. 

Acknowledgments: None 

Conflict of Interest: None 

Financial Support: None 

Ethics Statement: This study has passed the IREC Review. We followed all protocols. 

References 

Abdelmuhsin, A. A., Alghamdi, A. A., & Ibrahim, N. A. (2022). Evaluating the phenotypic and genotypic diversity 

of Plantago ciliata in the Ha’il Region, Saudi Arabia. International Journal of Veterinary Research and 

Allied Sciences, 2(1), 15–23. doi:10.51847/Qd2C6vFTgc 

Alcazaren, A. K., Barandino, E., Narvacan, C., & Olegario, L. C. (2022). Investigating Filipino school teachers’ 

engagement with research: a bioecological systems case study. Issues in Educational Research, 32(4), 1251–

1271. 

Aleidi, S. A., Alosaimi, N. S., Aljumah, S. M., Alabdulmunim, R. A., & Alhussain, B. (2022). Assessment of 

Ionoseal's performance as a lining and sealing material in dental restorations: a comprehensive review. 

International Journal of Dental Research and Allied Sciences, 2(1), 13–19. doi:10.51847/iVCXX97n31 

Alharbi, I. S., Alharbi, A. S., & Ansari, S. H. (2022). Public awareness and perceptions of orthodontic treatment with 

Invisalign in Qassim, Saudi Arabia. Turkish Journal of Public Health Dentistry, 2(1), 13–18. 

doi:10.51847/DrpPRdrDrf 

AlHumaidi, M. A., AlJahdali, S. L., AlGab, M. K. M., AlRizqi, A. A., AlShammeri, A. N., & AlQarni, A. A. (2022). 

A survey-based study on dentists' knowledge and practices regarding lasers in Riyadh City. Annals Journal 

of Dental and Medical Assisting, 2(1), 8–13. doi:10.51847/E6TbI0HfXU 

AlHussain, B. S., AlFayez, A. A., AlDuhaymi, A. A., AlMulhim, E. A., Assiri, M. Y., & Ansari, S. H. (2022). Impact 

of different antibacterial substances in dental composite materials: a comprehensive review. International 

Journal of Dental Research and Allied Sciences, 2(1), 1–7. doi:10.51847/jg2xu2PbJK 

https://doi.org/10.51847/Qd2C6vFTgc
https://doi.org/10.51847/iVCXX97n31
https://doi.org/10.51847/DrpPRdrDrf
https://doi.org/10.51847/E6TbI0HfXU
https://doi.org/10.51847/jg2xu2PbJK


 Journal of Organizational Behavior Research                                                                                      2025, 10(2): 100-112 

 

110 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Alnemer, S., Alajlan, A. M., Alqarni, A. N., Alshanbari, S. H., Alhejazi, M. A., Matrood, M. A., Alkathiri, M. S., 

Almutairi, M. S., Aldayhani, A. B., Daabash, M. D. A., et al. (2022). Knowledge and practices of Riyadh-

based dentists in managing traumatic dental injuries. Annals Journal of Dental and Medical Assisting, 2(1), 

22–25. doi:10.51847/ZGZXIiiSUR 

Anderson, R. (2020). Enhancing action research in educational settings. Educational Research, 48(3), 261–276. 

Bennagen, P. (2004). Bontok ethnography. New Day Publishers. 

Bennagen, P. P. (2004). Indigenous people and education in the Philippines: a bibliographic sourcebook. Cordillera 

Studies Center, University of the Philippines Baguio. 

Bennett, S., & Starmar, S. (2017). Building a culture of research in education: implications for policy and practice. 

Educational Policy Analysis Archives, 25(12), 1–24. 

Bialen, V. B. (2025). Teachers’ motivations, challenges and difficulties in action research: a narrative study. Journal 

of Interdisciplinary Perspectives, 3(2), 382–391. doi:10.69569/jip.2024.0693 

Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative Research in Psychology, 3(2), 

77–101. 

Caingoy, M. (2020). Research capability of teachers: its correlates, determinants and implications for continuing 

professional development. Journal of World Englishes and Educational Practices, 2(5), 1–11. 

Clark, L. M. (2019). Fostering a culture of research in schools: challenges and opportunities. Journal of Educational 

Leadership, 43(2), 112–127. 

Cochran-Smith, M., & Lytle, S. L. (2009). Inquiry as stance: practitioner research for the next generation. Teachers 

College Press. 

Creswell, J. W., & Creswell, J. D. (2017). Research design: qualitative, quantitative, and mixed methods approach 

(5th ed.). Sage Publications. 

Dana, N. F., & Yendol-Hoppey, D. (2013). The reflective educator’s guide to classroom research: learning to teach 

and teaching to learn through practitioner inquiry (3rd ed.). Corwin Press. 

Davis, P., & Wilson, S. (2022). Action research in education: strategies for success. Educational Practice and 

Research, 44(1), 65–80. 

De Guzman, E., & Estrella, E. (2024). Determinants research culture in the public secondary schools. ISRG Publishers. 

doi:10.5281/zenodo.10824618 

Dresden, J., & Curcio, R. (2024). Practicing what we teach: inquiry-based learning for teacher educators. Emerald 

Insight. https://www.emerald.com/insight/content/doi/10.1108/sup-04-2024-0005/full/html 

Fiodorova, O. A., Sivkova, E. I., & Nikonov, A. A. (2022). Safeguarding beef cattle from gnats and gadflies in the 

Southern Tyumen Region. International Journal of Veterinary Research and Allied Sciences, 2(2), 8–13. 

doi:10.51847/iVXOeXmSNZ 

Fongkanta, P., Buakanok, F. S., Netasit, A., & Kruaphung, S. (2021). Teacher professional development in research 

skills of teachers in non-formal education center, Lampang, Thailand. Journal of Education and Learning, 

11(1), 125–131. 

Hardy, I., Rönnerman, K., & Edwards-Groves, C. (2018). Transforming professional learning: educational action 

research in practice. European Educational Research Journal, 17(3), 421–441. 

Hattie, J. (2023). On the factors that influence learning in school. S3: Social Science Space. 

https://www.socialsciencespace.com/2023/03/john-hattie-on-the-factors-that-influence-learning-in-schools/ 

Illaga Jr., C. C., & Celis, N. U. (2021). Streamlined mechanism for utmost research functionality (SMURF) in 

improving the schools division performance. Unpublished Manuscript. 

Illaga, A. S., & Celis, E. E. (2021). Action research: enhancing the quality of teaching through inquiry. Journal of 

Education and Social Sciences, 4(2), 15–25. 

Insorio, A. (2024). Harmonizing educational action research for teachers: means for developing the action research 

culture. International Journal of Educational Research. doi:10.29329/ijer.2024.1085.2 

Jilcha, K. (2025). Identifying existing research challenges and enhancing outcomes through the development of 

standardized methodologies. Humanities and Social Sciences Communications, 12, Article 187. 

doi:10.1057/s41599-024-04269-7 

https://doi.org/10.51847/ZGZXIiiSUR
https://doi.org/10.69569/jip.2024.0693
https://www.emerald.com/insight/content/doi/10.1108/sup-04-2024-0005/full/html
https://doi.org/10.51847/iVXOeXmSNZ
https://www.socialsciencespace.com/2023/03/john-hattie-on-the-factors-that-influence-learning-in-schools/
https://doi.org/10.29329/ijer.2024.1085.2
https://doi.org/10.1057/s41599-024-04269-7


 
Mi-ing – Docallas et al. 

 

111 

 

 

 

 

 

 

 

 

 

 
 

 

 

 

Johnson, A., & Brown, K. (2021). Challenges and opportunities in action research in educational contexts. Journal of 

Educational Research, 56(4), 389–404. 

Latif, I., Sari, D., & Riyadi, M. (2017). Teachers' competence in creating classroom action research (CAR) Proposal. 

In International Conference on Teacher Training and Education 2017 (ICTTE 2017) (pp. 833-841). Atlantis 

Press. 

Liu, M., Tang, Q., Wang, Q., Xie, W., Fan, J., Tang, S., Liu, W., Zhou, Y., & Deng, X. (2022). Studying the sleep 

quality of first pregnant women in the third trimester of pregnancy and some factors related to it. Journal of 

Integrative Nursing and Palliative Care, 3, 1-6. doi:10.51847/K1PUWsJ24H 

Local Biodiversity Outlooks. (2021). Indigenous peoples’ education in Filipino schools. 

https://localbiodiversityoutlooks.net/indigenous-peoples-education-in-filipino-schools/ 

Macrì, M., D’Albis, G., D’Albis, V., Antonacci, A., Abbinante, A., Stefanelli, R., Pegreffi, F., & Festa, F. (2023). 

Assessing the psychosocial and functional impact of periodontal disease. Annals of Orthodontics and 

Periodontics Specialty, 3, 28–31. doi:10.51847/OjyFxHjTxv 

Magnaye, L. A. (2022). Pedagogical and research competence of the pre-service teachers. American Journal of 

Multidisciplinary Research and Innovation, 1(3), 81-88. 

Messikh, D. (2020). Systematic review of the outcomes of using action research in education. Arab World English 

Journal, 11(1). 

Mobeen, T., & Dawood, S. (2022). Studying the effect of perceived social support and mental health on marital 

burnout in infertile women. Journal of Integrative Nursing and Palliative Care, 3, 7–12. 

doi:10.51847/7DkM3Fkiu3 

Mubayrik, A. F. B., Al-Turck, K., Aldaijy, R. E., Alshehri, R. M., Bedaiwi, A. A., Alofisan, A. O., AlMani, S. A., & 

Alsuiati, Y. A. (2022). Understanding the dangers of sun exposure and the importance of photoprotection 

practices in public awareness. Turkish Journal of Public Health Dentistry, 2(1), 1–8. 

doi:10.51847/32g0nPWudc 

Nagibova, G. (2019). Professional development: the challenges of action research implementation in Kazakhstan. 

Unpublished Research Paper. 

Negreiros, A. B., Silva, G. R. D., Pereira, F. D. M., Souza, B. D. A., Lopes, M. T. D. R., & Diniz, F. M. (2024). 

Evidence of genetic diversity gradients in Melipona rufiventris (Hymenoptera: Apidae) within the Brazilian 

semiarid region. Entomology Letters, 4(1), 1–7. doi:10.51847/l9Wmr8r6qW 

Obliopas, R. G., & Borines, M. T. E. L. (2022). Institutional culture as predictors of research competence among 

educators in basic education. Journal of Positive School Psychology, 6(6), 1027–1040. 

Oranga, J., & Gisore, B. (2023). Action research in education. Scientific Research: An Academic Publisher. 

doi:10.4236/oalib.1110306 

Paragas, G. N., Ferrer, M. L., Perez, A. G., & Tello, L. P. (2021). Research skills assessment of teacher education 

students in Dagupan City. ASEAN Journal of Basic and Higher Education, 6(1), 1–19. 

Poulter, V., & Cook, T. (2022). Teaching music in the early years in schools in challenging circumstances: developing 

student-teacher competence and confidence through cycles of enactment. Educational Action Research, 

30(2), 192–208. 

Prada, A. M., Cicalău, G. I. P., & Ciavoi, G. (2024). Resin infiltration for white-spot lesion management after 

orthodontic treatment. Asian Journal of Periodontics and Orthodontics, 4, 19–23. 

doi:10.51847/ZTuGEanCSV 

Republic Act No. 9155. (2001). An Act Instituting a Framework of Governance for Basic Education, Establishing 

Authority and Accountability, Renaming the Department of Education, Culture and Sports as the Department 

of Education, and for Other Purposes. Official Gazette of the Republic of the Philippines. 

Samaranayake, L., Tuygunov, N., Schwendicke, F., Osathanon, T., Khurshid, Z., Boymuradov, S. A., & Cahyanto, A. 

(2024). Artificial intelligence in prosthodontics: transforming diagnosis and treatment planning. Asian 

Journal of Periodontics and Orthodontics, 4, 9–18. doi:10.51847/nNyZ6VD1da 

Samosa, R. C. (2021). Cultivating research culture: Capacity building program toward initiatives to improve teachers’ 

self-efficacy, research anxiety and research attitude. ERIC. https://files.eric.ed.gov/fulltext/ED618259.pdf 

https://doi.org/10.51847/K1PUWsJ24H
https://localbiodiversityoutlooks.net/indigenous-peoples-education-in-filipino-schools/
https://doi.org/10.51847/OjyFxHjTxv
https://doi.org/10.51847/7DkM3Fkiu3
https://doi.org/10.51847/32g0nPWudc
https://doi.org/10.51847/l9Wmr8r6qW
https://doi.org/10.4236/oalib.1110306
https://doi.org/10.51847/ZTuGEanCSV
https://doi.org/10.51847/nNyZ6VD1da


 Journal of Organizational Behavior Research                                                                                      2025, 10(2): 100-112 

 

112 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Sherab, T. (2015). Using action research to improve student engagement: a teacher's journey. International Journal 

of Teacher Education and Professional Development, 1(2), 74–87. 

Smith, J. (2022). Building educators' research capacity: Strategies for action research proficiency. Educational 

Development, 78(5), 512–527. 

Southern Illinois University. (2024). Learn the importance of action research in education at Southern Illinois 

University Edwardsville. https://online.siue.edu/degrees/education/msed/advanced-teaching-strategies/the-

importance-of-action-research/ 

Stringer, E. T. (2014). Action research (4th ed.). Sage Publications. 

Suchy, W., & Jurkowski, O. (2024). Clinical assessment of 5% lidocaine patches for postoperative analgesia: efficacy, 

effectiveness, and safety. Bulletin of Pioneering Researches of Medical and Clinical Science, 3(1), 31–36. 

doi:10.51847/UxKg3AkOTB 

Tabassum, M., Ayub, F., Tanveer, K., Ramzan, M., Bukhsh, A., Mohammed, Z. M., & Khan, T. M. (2023). Quality-

of-life assessment in musculoskeletal disorder patients, Lahore, Pakistan. Bulletin of Pioneering Researches 

of Medical and Clinical Science, 2(1), 17–24. doi:10.51847/QVOwcxjCwX 

Tshomo, T., & Lhaden, K. (2015). Enhancing classroom reinforcement strategies through action research. Journal of 

Educational Research and Practice, 5(2), 123–135. 

Uy, C. S. & Callo, E. C. (2023). Teachers’ Readiness and Supportive Environment Toward Better Research 

Productivity and Skills: Basis for a Policy Development on Research Program. International Journal of 

Multidisciplinary: Applied Business and Education Research, 4(7), 2306-2319. 

http://dx.doi.org/10.11594/ijmaber.04.07.13 

Wilhelmy, L., Willmann, J. H., Tarraf, N. E., Wilmes, B., & Drescher, D. (2022). Managing first molar agenesis: a 

long-term assessment of space closure and implant options. Annals of Orthodontics and Periodontics 

Specialty, 2, 1–7. doi:10.51847/ryKxA1287r 

Yoong, S. Q., Wang, W., Seah, A. C. W., Kumar, N., Gan, J. O. N., Schmidt, L. T., Lin, Y., & Zhang, H. (2022). 

Study of the self-care status and factors related to it in heart failure patients. Journal of Integrative Nursing 

and Palliative Care, 3, 31–35. doi:10.51847/Lqz1ms7fB8 

Zakinyan, R. G., Badakhova, G. K., Lopteva, M. S., Koshkina, N. A., Tolokonnikov, V. P., & Povetkin, S. N. (2023). 

The link between ixodid tick populations and climate change in the Stavropol Region. Entomology Letters, 

3(2), 38–43. doi:10.51847/4lXTZ8h0Bs 

 

https://online.siue.edu/degrees/education/msed/advanced-teaching-strategies/the-importance-of-action-research/
https://online.siue.edu/degrees/education/msed/advanced-teaching-strategies/the-importance-of-action-research/
https://doi.org/10.51847/UxKg3AkOTB
https://doi.org/10.51847/QVOwcxjCwX
https://doi.org/10.51847/ryKxA1287r
https://doi.org/10.51847/Lqz1ms7fB8
https://doi.org/10.51847/4lXTZ8h0Bs

