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ABSTRACT 

This study explores the direct effect of emotional intelligence on teamwork performance and the mediating role of individual 
goals and forms of grouping in the relationship between emotional intelligence and teamwork performance of university 
students in Vietnam. The study used a combination of in-depth interviews and large-scale surveys at a number of 
universities in the economic sector in Hanoi, Vietnam. 372 valid questionnaires from students were used in the study to 
investigate the direct and indirect effect between emotional intelligence and teamwork performance. Collected data went 
through quantitative analysis steps including Cronbach’s Alpha reliability test, exploratory factor analysis (EFA), 
confirmation factor analysis (CFA) and structural equation modeling (SEM) to test scales and hypotheses using SPSS and 
AMOS software. The research results have confirmed the direct relationship and mediating role of positive individual goal 
and self-managed teams in the relationship between emotional intelligence and teamwork performance. Based on the results 
of the study, the authors give some suggestions for students, managers and lecturers at universities to enhance students’ 
teamwork performance. 

Keywords: Emotional intelligence, Teamwork, Individual goals, Forms of grouping, Vietnam. 

INTRODUCTION 

The definition of a team includes more than just a collection of individuals working cooperatively 

or under the direction of a manager; it also includes a group of people with complementary 

abilities and a shared willingness to shoulder responsibility for an objective (Hackman & Walker, 

1990). Because of this, team members must communicate with one another and the team leader 

while also relying on one another's knowledge to do their work. Teamwork plays an important 

role in many real-life contexts, and much literature confirms the benefits of teamwork for 

university students (Marin-Garcia & Lloret, 2008). 1st, group projects give students the chance 

to practice and learn skills that will be useful in the workplace in the future. 2nd, the results of 

student learning, motivation, and attitudes about learning have all been linked favorably to 

teamwork (Gatfield, 1999; Holtham et al., 2006; Kalliath & Laiken, 2006). Teamwork has 

traditionally played a significant role in university instruction due to its benefits (Bacon et al., 

1999; O’Doherty, 2005). 

Researchers have found that teamwork performance is affected by various factors. Many studies 

have shown that emotional intelligence has a direct influence on teamwork performance 
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(Brackett & Mayer, 2003; Peterson, 2012). The indirect effect of emotional intelligence on 

teamwork performance has also been addressed through mediating factors such as individual 

goals such as positive individual goals and negative individual goals (Martinez-Pons, 1997), and 

the form of grouping as self-managed and cross-functional teams (Kirkman & Rosen, 1999; 

Lovelace et al., 2001; Gujral & Ahuja, 2011). 

Using the analysis from above, this study was conducted with three objectives in mind. First, to 

research how emotional intelligence directly affects how well Vietnamese university students 

collaborate. Second, in order to better understand the relationship between emotional 

intelligence and collaboration abilities of university students in Vietnam, it is also important to 

investigate the mediating effects of individual goals and types of grouping. Thirdly, to provide 

managers, instructors, and university students with some suggestions for enhancing their 

performance in cooperation. 

Theoretical Background and Hypotheses 

Direct Influence of Emotional Intelligence on Teamwork Performance 

The term "emotional intelligence" was first conceptualized and coined by Salovey and Mayer 

(1990), who took inspiration from Gardner's (1983) multi-intellectual theory. The definition 

of emotional intelligence is then provided in numerous studies by numerous academics. 

Emotional intelligence, according to Mayer and Salovey (1997), is "the capacity to accurately 

perceive, evaluate, and express emotions; the capacity to reach and/or create emotions when 

they think; the capacity to understand emotions and knowledge about emotions; and the 

capacity to regulate emotions in order to facilitate emotional and intellectual development." 

Goleman (1998) defined emotional intelligence as the capacity to recognize one's own and 

other people's emotions and use them to inform decisions. The definition of emotional 

intelligence is "the capacity to (a) perceive emotions, (b) use emotions to aid thought, (c) 

comprehend emotions, and (d) manage emotions to foster emotional and intellectual progress" 

(Mayer et al., 2004). "The ability to be aware of and to handle one's emotions in various 

situations" according to Goleman (2004). The five components of emotional intelligence—self-

awareness, self-regulation, self-motivation, empathy, and social skills—have been highlighted 

recently by Issah (2018). 

The ideational model that guides this research is founded on Mayer and Salovey's (1997) work 

on the four branches of the emotional intelligence model. These authors argue that emotional 

intelligence can be described as four related but distinct possibilities: (a) emotional awareness, 

(b) emotional use, (c) emotional comprehension, and (d) emotional management. 

Meanwhile, teamwork has emerged as a key agent of learning in organizational environments 

(Yost & Tucker, 2000; van Offenbeek, 2001). Teamwork is defined by Harris and Harris 

(1996) as a team or general-purpose work unit through which members develop mutual 

relationships to achieve goals/tasks. Teamwork performance is the degree to which a team’s 

output meets quantity, quality, and timeliness (Hackman & Walker, 1990). This definition is 

used by the authors in the research because it is a suitable concept for the modern economic 

context. This concept does not have specific characteristics of any particular field and can be 

applied to subjects being students in universities. 
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Many previous studies have confirmed a link between teamwork performance and emotional 

intelligence, one of which is the work of Gujral and Ahuja (2011). According to these authors, 

emotional intelligence plays an important role in how they collaborate and when team 

members work on a shared mission and goals. The values of effective teamwork, according to 

Mccallin and Bamford (2007), are centered around emotional intelligence's core competencies 

of self-awareness, self-management, social awareness, and social skills. According to Stephens 

and Carmeli (2016), emotional intelligence can enhance a team's ability to communicate, be 

receptive to different viewpoints, and use emotions to boost performance and decision-making 

(Clarke, 2010). According to the research by Brackett and Mayer (2003), there is a connection 

between students' cooperation abilities and emotional intelligence. Emotional intelligence has 

been shown to give students the chance to reflect on and effectively apply teamwork skills 

while doing practical exercises, according to these authors' studies of the relationship between 

emotional intelligence and teamwork performance of students in the medical-health 

educational environment. People with high emotional intelligence may effectively control 

negative behaviors to foster a good environment that promotes collaboration, enhances 

decision-making procedures, and improves team outcomes. This makes emotional intelligence 

a valuable skill in the setting of a group (Arfara & Samanta, 2016). 

Bearing these results in mind, we can pose the following hypothesis:  

H1. Emotional intelligence has a positive influence on the teamwork performance of university 

students. 

Indirect Influence of Emotional Intelligence on Teamwork Performance 

Locke and Latham (2002) define an individual goal as an idea of the future or a member’s 

desired outcome for a working group that has planned and committed to achieving it. These 

authors claim that strong, difficult, specific goals lead to higher performance than ambiguous 

goals or through instruction. 

In this paper, individual goals are viewed from two angles: positive and negative. According 

to Volet and Mansfield (2006), positive individual goals are described as high-volume goals, 

focused on performance and learning, combined with social and friendship goals. Based on 

this definition, it can be understood that the positive goal of student teamwork is understood 

as completing group assignments with high results, the working efficiency of the members, 

and collective cohesion. Volet and Mansfield (2006) also introduce the concept of negative 

individual goals, which are goals of individuals that are not of high value and cannot be used 

to evaluate effectiveness in the community, but only to complete the work. This definition, 

when applied to students’ teamwork, can be understood to mean that team members often 

bring personal feelings or interests to bear in deciding or influencing the work processes or 

results of the team. In addition, students with the attitude of careless completion of work 

because they do not attach great importance to learning results often cause disagreements 

about controversy or delay work, causing teamwork performance to decline. 

Martinez-Pons (1997) has successfully researched and tested the predictive ability of 

emotional intelligence for individual activities, including individual goal orientation in 

teamwork. Sushil (2013) suggest that the willingness to adjust individual goals to meet the 

team’s goals helps to do well in teamwork. Stajkovic et al. (2009) also confirm a positive 

relationship between individual goals and teamwork performance. 
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These results lead us to pose the following hypotheses: 

H2. Emotional intelligence has a positive influence on the positive individual goals of university 

students. 

H3. Positive individual goals have a positive influence on the teamwork performance of 

university students.  

H4. Emotional intelligence has a negative influence on negative individual goals of university 

students. 

H5. Negative individual goals have a negative influence on the teamwork performance of 

university students.  

H6. Positive individual goals mediate the relationship between emotional intelligence and 

teamwork performance of university students. 

H7. Negative individual goals mediate the relationship between emotional intelligence and 

teamwork performance of university students. 

Self-managed teams are defined by Moravec et al. (1998) as a non-decentralized workgroup 

that is responsible for specific areas or tasks within the organization. Zafft et al. (2009) argue 

that self-managed teams are made up of individuals who self-regulate and are responsible for 

several activities such as planning, scheduling, performance evaluation, and continual 

improvement. In addition, self-managed teams are understood as groups where individuals 

are interdependent and the team members can self-regulate their behavior concerning tasks 

(Goodman et al., 1988). Based on the definition of Goodman et al. (1988), the authors argue 

that a student’s self-management team is a team in which individuals are interdependent and 

team members have full discretion to decide on tasks such as work tasks, methods of doing 

work, and schedule activities. 

Cross-functional teams within an organization are groups of highly skilled personnel from 

various functional areas who collaborate to accomplish a certain objective (Webber, 2002). 

Cross-functional teams are utilized for a variety of tasks, including the development of new 

products (Bunduchi, 2009), organizational transformation (Tabrizi, 2007), accelerating 

market access (Griffin, 1997), and many more. The authors assert that a student's cross-

functional team is a team made up of students with specialized competence based on Webber's 

(2002) definition (or specialized knowledge). University students from many academic fields 

collaborate to accomplish a common goal, and team members share leadership responsibilities. 

In self-managed teams, where orienting and integrating members, monitoring team member 

behavior, altering team direction, and persuading members are shared activities, emotional 

intelligence competencies emerge notably (Lehner, 2020). Gujral and Ahuja (2011) found a 

larger association between emotional intelligence and self-managed teams than with cross-

functional teams when analyzing the relationship between emotional intelligence and self-

managed teams. That suggests that self-managed teams are smarter emotionally and 

intellectually, contributing to higher teamwork performance compared to cross-functional 

teams. This is explained by Gujral and Ahuja (2011) because the cohesion between the 

members of self-managed teams is higher than that of cross-functional teams. In addition, 

Kirkman and Rosen (1999) identify that self-managed teams help improve team productivity. 
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Horwitz (2005) points out that the diversity of knowledge in cross-functional teams positively 

affects performance due to the different perspectives each member brings to the team.  

This important interrelation leads us to pose the following hypotheses: 

H8. Emotional intelligence has a positive influence on self-managed teams of university 

students. 

H9. Self-managed teams have a positive influence on the teamwork performance of university 

students.  

H10. Emotional intelligence has a positive influence on cross-functional teams of university 

students. 

H11. Cross-functional teams have a positive influence on the teamwork performance of 

university students.  

H12. Self-managed teams mediate the relationship between emotional intelligence and 

teamwork performance of university students. 

H13. Cross-functional teams mediate the relationship between emotional intelligence and 

teamwork performance of university students. 

 

MATERIALS AND METHODS 

Sample  

After studying the secondary data, the authors conducted semi-structured interviews with two 

groups of subjects (i) 05 university lecturers; (ii) 05 students to clarify the scales: emotional 

intelligence, teamwork performance, individual goals, and forms of grouping in the context of 

universities in Vietnam. The authors then went on to design questions to aid the inquiry based 

on the findings of the in-depth interviews and the research summary. The scales inherited from 

earlier investigations are used in the research model with observed variables. 

The authors distributed and collected survey forms at Hanoi's National Economics University, 

Banking Academy, University of Economics, National University, Foreign Trade University, 

Academy of Finance, and University of Commerce from July to October 2020 in order to gather 

accurate data. A convenience sampling technique was used to choose the study sample. The 

survey questionnaire was divided into two sections: the first section inquired about respondents' 

perceptions of emotional intelligence; teamwork effectiveness; individual goals; and grouping 

structures; the second section delved into personal details like gender, class year, and how 

frequently respondents worked in teams. 

385 surveys from college students were gathered by the writers. 372 questionnaires were used 

for the study after the screening was completed. Questionnaires that lacked information or were 

not reliable after this step was removed. Table 1 shows that slightly more than 50% of the 

respondents were male (accounting for 50.8%). Third-year students accounted for the highest 

percentage (44.6%). Most students usually work in teams (71.0%), followed by sometimes 

working in teams (25.8%). 

Table 1. Descriptive statistics of sample demographics 

Demographic information Frequency Percent Mean Standard Deviation 

Gender 
Female 182 48.9 

1.513 0.5058 
Male 189 50.8 
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Year of 

students 

1st 52 14.0 

2.605 0.9271 

2nd 101 27.2 

3rd 166 44.6 

4th 48 12.9 

other 5 1.3 

Frequency of 

teamwork 

never 2 0.5 

3.672 0.5543 
rarely 10 2.7 

sometime 96 25.8 

usually 264 71.0 

 

Procedure 

A set of standardized questions about emotional intelligence, teamwork performance, individual 

goals, and forms of grouping were used through a questionnaire survey to collect data from 

students in some economics universities in Vietnam. The authors have reached out to students 

in classrooms and public areas such as libraries, dorms, and canteens. The objectives of the study 

were briefly explained to the respondents, which enabled them to answer the survey accurately 

(Figure 1). 

 

 
Figure 1. The conceptual model 

 

Measures 

Emotional Intelligence (EI). In order to assess four dimensions—emotional awareness (EA), using 

emotions (USE), understanding emotions (UDE), and managing emotions (ME)—Mayer and 

Salovey (1997), Bar-On (1997), and Goleman (2001) developed an 18-item scale with s values 

of 0.865, 0.817, 0.888, and 0.849, respectively. I am aware of personal feelings when I meet 

someone, for instance. Each item received a score between 1 (strongly disagree) and 5 (strongly 

agree). The item-total correlation was less than 0.3, hence USE1 was disqualified. The scale 

underwent a confirmatory factor analysis (CFA), and the outcome showed that the model fit was 

satisfactory: χ2 = 256.666, df = 113, p = 0.000, CMIN/df = 2.271 (between 1 and 3) (Kettinger 

et al., 1995), CFI = 0.959 > 0.9, SRMR = 0.057 < 0.08, RMSEA = 0.059 < 0.06, PClose = 0.068 

> 0.05 (Hu & Bentler, 1999), suggesting that the dimensions reflected the overall constructivity. 
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Teamwork Performance (TP). The 6-item scale created by Hackman (1990) was used to evaluate 

teamwork performance ('s = 0.876). It is a sample item. My group cooperated to finish the task 

quickly. Each item received a score between 1 (strongly disagree) and 5. (strongly agree).  

Individual Goals (IG). Individual goals included positive individual goals (PIG) and negative 

individual goals (NIG) which were measured by Volet and Mansfield (2006) (α’s = 0.888 and 

0.913 respectively). PIG2, PIG4, NIG1, and NIG 5 were excluded due to the item-total correlation 

< 0.3. A sample item is. My goal is to get good grades and develop skills as a team.” Each item 

was rated from 1 (strongly disagree) to 5 (strongly agree).  

Forms of Grouping (FG). Forms of grouping included self-managed teams (SMT) and cross-

functional teams (CFT) which were measured by Goodman et al. (1988) and Webber (2002) 

(α’s = 0.949 and 0.786 respectively). A sample item is. I am willing to express my opinion on 

issues even when the members of the team think differently.” Each item was rated from 1 

(strongly disagree) to 5 (strongly agree).  

RESULTS AND DISCUSSION 

Validity Analyses (Common Method Bias) 

We conducted a confirmation factor analysis (CFA) To ensure that there was sufficient 

discriminant validity among constructs. The model is consistent with the data: χ2 = 1187.950, 

df = 704, p = 0.000, CMIN/df = 1.687 (between 1 and 3) (Kettinger et al., 1995), CFI = 0.949 

> 0.9, SRMR = 0.049 < 0.08, RMSEA = 0.043 < 0.06, PClose = 0.997 > 0.05 (Hu & Bentler, 

1999). These CFA outcomes indicated adequate discriminative importance and revealed no 

common technique bias. 

Factor loadings (standardized estimates), average variance extracted (AVE), and composite 

reliability are three major indications of convergent validity (CR). Each construct's standardized 

estimates vary from 0.603 to 0.963 and are statistically significant (p-values). AVE values range 

from 0.507 to 0.791, and CR values range from 0.800 to 0.950. According to Hair et al. (2010), 

the results of standardized estimates, AVE, and CR are all in the acceptable range, providing 

evidence for concept convergent validity (Appendix). 

Descriptive Statistics and Correlation 

Table 2 shows means, standard deviations, and correlations among the related variables. 

Emotional intelligence was significantly correlated with teamwork performance, positive 

individual goals and self-managed teams (r = 0.514, 0.555 and 0.489 respectively, p < 0.01). 

Teamwork performance was significantly correlated with positive individual goals and self-

managed teams (r = 0.600 and 0.625 respectively, p < 0.01) and has a negative relationship 

with negative individual goals (r = -0.240, p < 0.01). 

Table 2. Means, standard deviations, and correlations among the related variables 

 Mean Std. Deviation EI TP PIG NIG SMT CFT 

EI 3.6382 0.52391 1      

TP 3.7531 0.56482 0.514** 1     
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PIG 3.9887 0.69560 0.555** 0.600** 1    

NIG 2.8100 0.95311 0.011 -0.240** -0.165** 1   

SMT 3.8511 0.70629 0.489** 0.625** 0.469** -0.129* 1  

CFT 3.7829 0.63672 0.007 0.057 0.061 -0.102* 0.092 1 

Notes: n = 372; *p < 0.05; **p < 0.01 

 

Hypotheses Analysis 

Structural equation modeling (SEM) suggested that the hypothesized model fit the data well (χ2 

= 1272.477, df = 727, p = 0.000, CMIN/df = 1.750 (between 1 and 3) (Kettinger et al., 1995), 

CFI = 0.943 > 0.9, SRMR = 0.06 < 0.08, RMSEA = 0.045 < 0.06, PClose = 0.979 > 0.05 (Hu & 

Bentler, 1999). The hypothesized model shows the relationship between six factors in the model 

including: emotional intelligence, teamwork performance, positive individual goals, negative 

individual goals, self-managed teams and cross functional teams. 

Figure 2 and Table 3 show the overall structure model with standardized path coefficients. 

Hypotheses H1, H2, H3, H5, H8, and H9 are accepted. Emotional intelligence has a positive 

relationship with teamwork performance, positive individual goals, and self-managed teams (β 

= 0.167; 0.737 and 0.660 respectively). Positive individual goals and self-managed teams have 

a positive relationship with teamwork performance (β = 0.252 and 0.309 respectively). Negative 

individual goals have the opposite relationship with teamwork performance (β = -0.084). 

 

 
Figure 2. Results of a structural equation modeling 

Table 3. The results of the path analysis among variables with standardized regression weights 

Relationships Estimate S.E C.R P-value Results 

EI  TP 0.167 0.050 3.325 *** Supported 

EI  PIG 0.737 0.057 12.858 *** Supported 
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PIG  TP 0.252 0.034 7.322 *** Supported 

EI  NIG 0.021 0.094 0.220 0.826 Rejected 

NIG  TP -0.084 0.021 -4.049 *** Supported 

EI  SMT 0.660 0.061 10.806 *** Supported 

SMT  TP 0.309 0.032 9.567 *** Supported 

EI  CFT 0.009 0.063 0.140 0.888 Rejected 

CFT  TP -0.011 0.031 -0.362 0.718 Rejected 

 

The results of the mediation test with PROCESS v3.5 by Andrew F. Hayes are shown in Table 4. 

Emotional intelligence increased teamwork performance through the positive individual goal 

(βinpositive effect = 0.2721, p < 0.05) and as a result, H6 (positive individual objectives influence 

the association between emotional intelligence and university students' teamwork performance) 

was not rejected. Self-managed teams mediated the link between emotional intelligence and 

teamwork performance (βinpositive effect = 0.2587, p < 0.05) so H12 (self-managed teams mediate 

the relationship between emotional intelligence and teamwork performance of university 

students) was not rejected. The linkage between emotional intelligence and teamwork 

performance was not mediated by a negative individual goal and cross-functional teams so H7 

and H13 were rejected.  

Table 4. Mediation test: positive individual goal, negative individual goal, self-managed teams, 

and cross-functional teams 

 
Inpositive 

effects 
SE 

95% confidence 

interval 

LLCI ULCI 

Emotional intelligence  positive individual goal  

teamwork performance 
0.2721* 0.0351 0.2048 0.3410 

Emotional intelligence  negative individual goal  

teamwork performance 
-0.0030 0.0122 -0.0285 0.0205 

Emotional intelligence  self-managed teams 

teamwork performance 
0.2587* 0.0395 0.1849 0.3411 

Emotional intelligence  cross functional teams 

teamwork performance 
0.0004 0.0037 -0.0082 0.0080 

Note: Results are based on trimmed scales. LLCI: Lower level of a confidence interval. ULCI: Upper 

level of a confidence interval. SE: Standard errors. *p < 0.05. 

 

In line with the findings of recent studies (Goleman, 1995; Verona, 1999; Tucker et al., 2000; 

Cherniss, 2001; Brackett et al., 2004; Gujral & Ahuja, 2011; Troth et al., 2012), this study finds 

that emotional intelligence has a positive relationship with teamwork performance. In 

particular, Gujral and Ahuja (2011) assert that emotional intelligence plays an important role 

in how they collaborate and when team members come together in the form of a mission and a 

shared goal. The ability to use social intelligence, process personal emotional information and 

other relationships will help students adapt to and handle the fluctuations of the work or study 

environment. When students can process emotional information, recognize, use, understand, 
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and control emotions well, they can learn a lot from their friendships and listen to lecturers more 

effectively. Their knowledge and skills, both professional and social, are improved, helping 

students develop the qualifications and quality of work that are useful for themselves in the 

future. 

Previous studies (Volet & Mansfield, 2006; Grant et al., 2012) affirmed the positive relationship 

between emotional intelligence and positive individual goals of university students. Positive 

individual goals will bring motivation and more hard-working attitudes to team members. They 

will have specific plans to aim for goals such as self-improvement, improving relationships, or 

achieving a certain success in work or university... Many students with a high degree of 

emotional use and understanding are more likely to rethink their individual goals because of 

inherent subtlety or sensitivity. They understand what they want to think and act more 

purposefully towards positive results and are ready to act with effective high enthusiasm. In this 

study, emotional intelligence is a factor that strongly affects positive individual goals (β = 0.737), 

so improving emotional intelligence will increase students’ ability to achieve individual goals in 

teamwork and make the process of completing work smooth and fast thanks to the progress of 

individual goals. 

Positive individual goals are thought to influence teamwork performance. Many authors also 

agree with this statement, such as Boekaerts (2002); Grant et al. (2012). In addition, Volet and 

Mansfield (2006) also concluded that the change of positive individual goals also affects the 

working process of student working teams. Positive individual goals, such as personal 

achievement, the importance of relationships, or beneficial personal skills, contribute to 

increased teamwork performance. 

The relationship between negative individual goals and teamwork performance of university 

students is also confirmed in research by Volet and Mansfield (2006). Team leaders and 

members need to limit negative individual goals such as working only for grades, or for short-

term achievement... to always have positive thoughts, and strive to achieve worthy achievements 

in study or job.  

The results of the study confirm that emotional intelligence influences self-managed teams. 

Emotional intelligence has a relatively high standardized path coefficient (β = 0.660) in self-

managed teams. This conclusion is consistent with the result of the study by Gujral and Ahuja 

(2011). Self-managed teams are non-decentralized workgroups that are responsible for specific 

areas and tasks within the organization. Therefore, self-managed teams have clearly defined the 

team’s goals, the main results to be achieved, and the alignment of the team’s goals with those 

of the organization. From there, individuals in the team will self-understand, control their 

emotions, and recognize the emotions of other members to reduce conflict, increase trust, and 

increase the ability to share knowledge in the team. The higher emotional intelligence of the self-

managed teams of students will get better results. 

The research results confirm that self-managed teams have an impact on teamwork 

performance. This conclusion is consistent with the results of many studies, such as the studies 

of Cohen and Ledford (1994), Goodman et al. (1988), Kirkman and Rosen (1999), and Trist 

(1977). Self-managed teams that operate efficiently and with high productivity will help 

teamwork performance to achieve good results. Therefore, to improve the teamwork 

performance of university students, it is necessary to promote the form of self-managed teams. 
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Theoretical Implications 

1st, the authors' research helps to reinforce models of emotional intelligence and collaboration 

success. The study's findings also aid in the clarification of a direct and indirect relationship via 

the mediating aspects of emotional intelligence and teamwork performance. 

2nd, the authors point out that the factor that belongs to individual goals and forms of grouping 

affects the relationship between emotional intelligence and teamwork performance. Therefore, 

if influencing these two factors, the authors believe that teamwork performance will increase. 

3rd, The research concentrates on the association between emotional brilliance and university 

students' collaborative performance. As a result, the study's findings will improve 

comprehension of theories of emotional intelligence and teamwork effectiveness when applied 

to a specific situation, namely, university students.  

Practical Implications 

In Vietnam, traditional methods of teaching and learning in universities are still taking place 

(Nguyen & Dong, 2017). In addition, inadequate infrastructure, lack of funding, and lack of 

connectivity between managers, lecturers, and students have hindered efforts to prepare 

students with the skills and knowledge to meet the requirements of the contemporary labor 

market (Dapice et al., 2008; Tran, 2012). Limited skills are considered to be one of the biggest 

barriers that make it difficult for Vietnamese students to get a job after graduation (Tran, 2013). 

The ultimate goal of the research is to use the relationship between the scales in the research 

model to make recommendations to enhance student performance through enhanced teamwork 

performance, a teaching and learning method that strengthens students’ skills.  

For university students, the authors give some suggestions to enhance teamwork performance as 

follows: 

Firstly, the student needs to be aware that the development of emotional intelligence plays an 

important role in interactions with others. Students must actively participate in collective 

activities and create collective emotional attachments, in addition to actively learning and 

reading various books and references. Through experience, students need to know and 

understand their feelings and know how to use and control emotions appropriately. 

Secondly, building a happy, sociable environment based on consensus among team members to 

develop the team’s goals and each member’s goals. When working in teams, it is necessary to 

focus on creating consensus and wanting to be willing to cooperate in the team because 

consensus helps strengthen relationships and exchanges. To reach a consensus, the team leader 

plays an important role in developing the method and strategy for developing group exercises 

based on a harmonious view of the team goals and the individual goals. 

Thirdly, students need to define their own goals and then find out effective methods of teamwork 

to achieve individual goals. Each student’s goal is an important determinant of an individual 

student’s efforts in the university environment. When students understand what they want, they 

can more easily think and act with purposefulness and are ready to act with high enthusiasm 

effectively. This goal is not only shown on the score but also broader than the goal when entering 

the university doors: the goal of achieving a good, or excellent degree, or the goal of studying 

abroad.  

Fourthly, the team leader needs to determine the common goals of the team and know the goals 

of each member, thereby directing individual goals to achieve the common goals. The fact that 
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the team leader sets the common goal too low or too high also affects the individual goals of each 

member because each individual’s abilities and goals are different. The team leader needs to 

agree on a common goal based on the wishes of the members to ensure the best results when 

working in teams. 

Finally, students should form teams in the form of self-managed teams in which team members 

have full authority to decide on tasks such as assigning tasks, methods of doing work, and 

scheduling activities. This will help increase the team performance of university students. 

For managers and lecturers at universities, the authors give some suggestions to enhance 

teamwork performance as follows: 

Firstly, Fisher (2005) agrees on the importance of learning environment design and educational 

physical space for student outcomes and learning. Lizzio et al. (2010) also confirmed that 

students' perception of the university environment is a strong predictor of academic 

performance. Hillyard et al. (2010) showed that successful teamwork is not only in the efforts 

of the lecturers but also in the initiatives to improve the university environment. Therefore, 

universities need to build collective activities in universities, classes, and teams to create a 

dynamic and inclusive environment for students to participate in teamwork activities. Such 

teamwork activities will help students gain more confidence when expressing themselves in 

front of the team and have greater responsibility for themselves and their team.  

Secondly, encouraging students’ creativity, and motivating students with personal achievement 

from subjects in the university or college is a way for each student to think about their individual 

goals and find out the fastest, most effective way to accomplish their goals.  

Finally, organizing short courses or seminars to share personal emotional management and 

control skills, skills in shaping individual goals, and building common goals for each teamwork. 

Limitations 

The current study has significant limitations that will need to be investigated more in the future. 

1st, the research model developed to investigate the association between emotional intelligence 

and teamwork performance directly and through some mediating factors is limited to university 

students. 2nd, the authors just focus on researching some scales affecting the relationship 

between emotional intelligence and teamwork performance. Thus, future studies need to explore 

the effects of other factors. 3rd, the demographics of a group of university students have not 

been exploited by authors to understand their differences in emotional intelligence and 

teamwork performance. Finally, the authors use convenient sampling with some economic 

sector universities in the Hanoi area, so it is not guaranteed to be representative of all 

undergraduate students in Vietnam. 

CONCLUSION 

Based on qualitative and quantitative research, the authors investigated the relationship between 

emotional intelligence and teamwork performance both directly and indirectly through 

individual goals and forms of grouping. The research results show that emotional intelligence 

has a positive relationship with teamwork performance, positive individual goals, and self-

managed teams; positive individual goals and self-managed teams have a positive relationship 

with teamwork performance; negative individual goals have the opposite relationship with 
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teamwork performance. At the same time, positive individual goals and self-managed teams 

mediate the relationship between emotional intelligence and teamwork performance of 

university students. Based on the research results, the authors have made several 

recommendations for managers, lecturers, and students at universities in Vietnam to enhance 

teamwork performance by promoting factors that are proven to have a relationship with 

teamwork performance. 
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