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ABSTRACT

This research study compared the perceived performance of interior design students participating in classroom learning
versus online learning due to the COVID-19 pandemic lockdown in Jordan. The survey results suggest that first-year
students had higher satisfaction ratings than third-year students. Second-year students had a medium level of expectations
and perceptions regarding both online and classroom learning. The reasons for this difference in perceived performance could
be attributed to a variety of factors, such as the novelty of online learning, the more complex coursework, of third-year
students, and the difficulty of conveying concepts in an online learning environment. In order to ensure that all students
are receiving an equitable education, regardless of their year level, it is important to understand the root causes of the
difference in satisfaction between first- and third-year students and to develop strategies to address any issues that arise.
The findings of this study provide insight into the factors affecting student satisfaction with online learning and can
inform the development of strategies to support students in their learning during the pandemic.

Keywords: Interior design education, Online distance learning, Design performance, Interior design studio, COVID-19
pandemic in Jordan.

INTRODUCTION

The outbreak of COVID-19 in 2019 and the successive lockdowns announced by governments
across the globe have changed the day-to-day functioning of the nations. The first confirmed
case of COVID-19 in Jordan was announced on 034 January 2020, and until 12th December
2022, there have been a total of 1,746,997 cases confirmed with 14,122 deaths as per the World
Health Organization (AlAdwani & AlFadley, 2022). Being a tourist destination, the country
constituted a collaborative multidisciplinary team to prevent the spread of the disease (Al-
Tammemi, 2020). The team provided multiple suggestions to contain the spread of the virus,
especially invoking the National Defence Law on March 17t 2020, a measure that suspended
direct classroom studies at educational institutions (Khatatbeh, 2021). Though the financial and
human resources remain limited in Jordan, the policymakers take significant measures to
enhance the higher education institutions in the country (Basheti ef al., 2022).

Gelis tarihi/Recieved: 26.10.2022 — Kabul tarihi/Accepted: 12.02.2023 — Yayin tarihi/Published: 30.03.2023

© 2023 Journal of Organizational Behavior Research. Open Access - This article is under the CC BY NC SA license
(https://creativecommons.org/licenses/by-nc-sa/4.0/)

ClOEE)



https://doi.org/10.51847/ZDkJp32geh
https://creativecommons.org/licenses/by-nc-sa/4.0/

Orgiitsel Davranis Arastirmalari Dergisi

Journal of Organizational Behavior Research

Cilt /' Vol.: 8, Say1 /' Is.: 1, Yil/Year: 2025, Sayfa/Pages: 25~-38

The closure of the educational institutions posed serious challenges such as increased learning
inequality and particularly dropouts. However, the government took measures such as the
launch of various e-learning platforms to ensure that students of all ages get access to education.
On the other hand, the sudden move to online learning mode, in the middle of the semester due
to the COVID- 19 outbreak, raised concerns among the students about how they would perceive
online education. Because the classroom environment has changed into online mode, the
students are separated from their classmates, faculty, and classroom facilities. A study by Azmi
ef al. (2022) conducted among Saudi Arabian university students confirmed that the
online/online method of learning was not interesting, and it also caused stress (75%), fear of
examinations (79%), and less productivity. Especially, female students experienced higher
depression than their male counterparts. Among the parents of the students, a Jordanian study
was conducted to evaluate the distance learning experiences of their children after they returned
to school in the aftermath of COVID-19. 86.31% of respondents mentioned that the distance
learning mode failed to attain the expected goals. The respondents listed various reasons behind
the failure of distance learning objectives, such as low motivation among the students,
inadequate accessibility to electronic devices, poor internet connection, economic status, and
lifestyle (Al-Awidi & Al-Mughrabi, 2022).

A comparative study was conducted between Jordanian and Turkish students to evaluate the

@ outcomes of the online learning process. The Turkish students found the online learning process

to be excellent, while in the case of Jordan, the students felt not good, especially the practical
classes, up to twice that of the Turkish (Basheti ef al, 2022). In the study conducted among

® ® ® jordanian medical students, the researchers evaluated the students' perceptions of online

learning and the challenges and preparedness of the COVID-19 pandemic. The results found
that the students were inadequately satisfied, negatively perceived the e-learning process, and
preferred the face-to-face teaching approach (Barakat ef al, 2022). The reasons behind this
were poor telecommunication coverage and low internet connectivity, socioeconomic status,
home-related issues, lack of motivation, etc. While another study confirmed that the overall
satisfaction rate among Jordanian medical students about distance learning was only 26.8%, the
study mentioned that the situation should be viewed as an opportunity as the online mode of
learning is here to stay (Al-Balas ef al, 2020). In another perspective, the satisfaction of the
faculty members towards distance teaching was measured in a study conducted among different
fields of faculty members across Jordanian universities. The study reported low satisfaction
among the faculty members and suggested conducting intensive training courses for them to
make the online teaching process an interesting one (Jarab ef al, 2022). In another study, the e~
learning experience of the students belonging to Jordanian universities of 12 governorates was
assessed. The study revealed that most of the surveyed students did not attend online courses
prior to the pandemic (Alsoud & Harasis, 2021). Especially 50% of the participants spent less
time studying than in the pre-pandemic times. In the literature, the authors developed a
validated conceptual framework, UTAUT (Unified Theory of Acceptance and Use of Technology),
to identify the intentions of the students who use digital learning tools for their studies during
the COVID-19 lockdown. The study focused on private universities of Amman and found that
the students preferred face-to-face instruction mode due to high cognitive engagement,
learning, and comprehension (Sakka, 2022). In comparison with senior students, the first-year
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students were found to be highly unsatisfied with the distance learning system. Yassine ef al.
(2022) investigated the impact of the COVID-19-induced online mode of education among
students, faculty, and parents from Jordanian universities and policymakers from various
countries. The researchers found that there was a negative impact on education in terms of
learning disruptions, less access to education and research institutions, loss of employment, and,
accordingly, the debt of the students. In the study conducted by Al-Alami ef al (2022), earlier
among pharmacy students enrolled in Jordanian universities, the effectiveness and student
perspective were evaluated regarding remote teaching, especially in theoretical anatomy and
histology courses. While the study recorded a positive perception of the online learning process,
the students found time flexibility to be one of the strengths, while some other challenges to be
overcome, such as the lack of face-to-face interaction, insufficient internet connectivity, etc.,
Another study was conducted at the Jordan University of Science and Technology, in which a
focus group meeting was conducted among 10 experts about the online teaching of architectural
design. Though the study outcomes recorded that the theoretical courses were satisfactory for
both faculty and students, both groups expressed dissatisfaction in the case of design and basic
design courses (Ibrahim ef al., 2020). The benefits and challenges faced by senior interior design
students enrolled in Saudi Arabian universities were investigated (Fallatah, 2020). The study
results confirmed that the benefits reaped by the students include cost-effectiveness, enhanced
learning outcomes, and sufficient time for assignments. On the other hand, technical issues,
project type alterations, and grade distribution changes were found to be the challenges.
Though various studies have been conducted in this domain at Jordanian universities, the
current study is focused on 1t and 3rd-year students enrolled in an interior design course at the
Department of Interior Design, Irbid University College. The study focuses on comparing the
perceived performance of interior design students participating in classroom learning versus
online learning due to the COVID- 19 pandemic lockdown in Jordan. The current study is a first-
of-its~kind in the specific geographical setting and the target audience since the earlier studies
conducted elsewhere focused only on specific year students, while the current study is a
comparison of 15t and 3rd-year students about their perceived performance in a design studio.

MATERIALS AND METHODS

The current study aims to compare the perceived performance of interior design students
participating in classroom learning versus online learning due to the COVID-19 pandemic
lockdown in Jordan. The comparison of the students’ responses about the perceived performance
of classroom learning and online learning was conducted in a design studio. The study was
conducted among the students enrolled in the first, second, and third years of the diploma in an
interior design course at the Department of Interior Design, Irbid University College. For this
study, the researcher developed a questionnaire covering questions regarding demographic
details, the general impact of COVID-19, and online learning. After developing the
questionnaire, it was distributed to the students, and the filled questionnaire was scrutinized to
remove any duplicates, incomplete, and inaccurate. Out of the total population, a total of 138
responses were finalized. The responses were analyzed using SPSS 25.0. Demographics and
frequency analyses were conducted for all the three-year students against the questions covered
in the survey.
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RESULTS AND DISCUSSION

The current study was conducted to compare the perceived performance of interior design
students participating in classroom learning versus online learning due to the COVID-19
pandemic lockdown in Jordan. Table 1 shows the demographic details of the participants.

Table 1. Demographics of the Respondent

Demographics Frequency Percent
Male 55 39.9
Gender

Female 83 60.1

18-20 years 99 71.7

Age 21-23 years 37 26.8
Above 23 years 2 1.4

Current study program Diploma 138 100.0
First Year 43 31.2

Year of studies Second Year 70 50.7
Third Year 25 18.1

@Table 1 provides demographic information about the participants in the study. A total of 138
participants were surveyed, with 55 of them (39.9%) being male and 83 (60.1%) being female.
The majority of participants (71.7%) were between 18 and 20 years of age, with a smaller
portion (26.8%) being between 21 and 23 years old, and only 1.4% being above 23 years old.
All participants were currently enrolled in a diploma program, with 31.2% of them in their first
year of study, 50.7% in their second year, and 18.1% in their third year.

Table 2. Descriptive Analysis of COVID-19's Impact on Educational Institutions

Frequency Percent

COVID-19 impacts your interior design studio in the Yes 134 97.1
last three years No 4 2.9
. . Yes 1 7
Attended any online learning before COVID—19
No 137 99.3
Interior design department has started an online
learning system in the wake of COVID-~19 Yes 158 100.0
Received instructions from your professor before Yes 128 92.8
conducting online teaching No 10 7.2
hatsA 1 7
Mode of instructions from your professor during WhatsApp : z 8
online learning Chat ar}d call options 126 91.3
on online platforms
Online learning platforms used by your professor MS teams 123 89.1

during the COVID-19 period E-Learning 15 10.9
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Table 2 indicates that 97.1% of interior design departments have been impacted by COVID-19
in the last three years. Of those surveyed, only 0.7% had attended online learning before the
pandemic, though 100.0% of interior design departments had started online learning systems
due to the pandemic. Of those surveyed, 92.8% had received instructions from their professor
before conducting online teaching, with 8.7% of those instructions being sent via WhatsApp and
91.3% via chat and call options in online platforms. 89.1% of professors used MS Teams as their
online learning platform during the COVID-19 period, with 10.9% using E-Learning.

Table 3. Expected Learning Outcome from Online Learning During COVID-19
Expected learning outcome from online learning during COVID-~19

Higher Lower No Change Do not know
First Year 4 35 3 1 43
57
23
115

Total

Second Year
Third Year
Total

[SN]
a1

5 70
0 25
6 138

Year of
studies

—t
—_

o]
©

Table 3 shows the expected learning outcome from online learning during the COVID-19 o
pandemic among students in different years of study. Of the 138 respondents, 8 (6%) expected o
their learning to be higher, 115 (84%) expected it to be lower, 9 (6%) expected no change, and ® (]
6 (4%) did not know. Among first-year students, 4 (9%) expected their learning to be higher, 35 g r
(81%) expected it to be lower, 3 (7%) expected no change, and 1 (2%) did not know. For second- @
year students, 3 (4%) expected their learning to be higher, 57 (81%) expected it to be lower, 5

(7%) expected no change, and 5 (7%) did not know. Finally, for third-year students, 1 (4%)
expected their learning to be higher, 23 (92%) expected it to be lower, 1 (4%) expected no
change, and 0 (0%) did not know. Overall, the majority of students in all years of study expected

their learning to be lower due to the shift to online learning during the pandemic.

Table 4. Expected Learning Outcome from Classroom Learning

Expected learning outcome from classroom learning =

S}

Higher Lower No Change Do not know &=

N " First Year 20 13 5 5 43
ear © Second Year 38 16 12 4 70

studies _

Third Year 14 5 3 3 25
Total 72 34 20 12 138

Table 4 shows the expected learning outcomes of 138 students from a classroom learning
experience based on their year of studies. 72 students, or 52.2%, expect to have a higher learning
outcome from the classroom experience; 34 students, or 24.6%, expect to have a lower learning
outcome; 20 students, or 14.5%, expect no change; and 12 students, or 8.7%, do not know what
to expect from the experience. These results are broken down by the three years of studies, with
the majority of students (63%) in the first and second years expecting a higher learning outcome,
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and the majority of students (56%) in the third year expecting no change. Overall, this table
suggests that the majority of students in all three years of the study expect to have a higher
learning outcome from the classroom experience. This could be due to a variety of factors, such
as increased knowledge and understanding of the material, improved critical thinking skills, and
better study habits. Additionally, it is interesting to note that the expectations of students in the
third year differ from those of the first and second years, with the majority of them expecting no
change. This could be due to a greater focus on the practical application of knowledge rather
than the further development of theoretical knowledge.

Table 5. Perception towards Face-to-Face and Online Learning
Perception towards face-to-face learning

IS)t;zrglgi); Disagree Neutral Agree S’i‘;:ily Total
Decreases the learning quality 95 33 9 1 0
Causes anxiety and other health issues 106 29 2 1 0
Limits interaction 107 27 4 0 0
Restricts mobility 91 42 5 0 0 138
® No effect 91 43 2 2 0
@ Make me resilient and productive 0 0 5 62 71
® ® Save money 65 69 4 0 0
o s Perception towards online learning
b Is)tiz:,rgl%z Disagree Neutral Agree Sggy Total
Increases my learning quality 59 61 14 4 0
Causes anxiety and other health issues 7 12 13 65 41
Higher peer interaction 31 97 5 3 2 138
Restricts mobility 9 2 2 66 59
No effect 13 29 6 58 32
Make me resilient and productive 83 49 5 1 0

Table 5 shows the responses of 138 people to various statements regarding online learning. 95
people strongly disagreed that online learning decreases learning quality, 106 people strongly
disagreed that it causes anxiety and other health issues, 107 people strongly disagreed that it
limits interaction, 91 people strongly disagreed that it restricts mobility, 91 people neither
agreed nor disagreed that it had no effect, O people strongly agreed that it makes them resilient
and productive, 62 people agreed that it makes them resilient and productive, and 71 people
strongly agreed that it makes them resilient and productive. Lastly, 65 people strongly disagreed
that online learning saves money, and 69 people disagreed that it saves money.

The results of this survey, presented in Table 5, indicate that participants generally agree that
increasing their learning quality is beneficial, as 59 participants strongly agree and 61
participants agree. Participants also generally agree that higher peer interaction is beneficial, as
31 participants strongly agree and 97 participants agree. Additionally, participants generally
agree that increased learning quality causes anxiety and other health issues, as 7 participants
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strongly disagree and 12 participants disagree. Participants also generally agree that increased
learning quality restricts mobility, as 9 participants strongly disagree and 2 participants
disagree. Finally, participants generally agree that increased learning quality has no effect, as 13
participants strongly disagree and 29 participants disagree. Make me resilient and productive
was the only statement that had a majority of participants strongly agree, as 83 participants
strongly agree and 49 participants agree.

Table 6. Educational Experience in Online and Face-to-Face Learning
Rating of overall educational experience in online learning during

the COVID-~19 period Total
Poor Satisfactory  Good Very Good Excellent
; First Year 24 13 6 0 0 43
Yearof —c d Year 34 18 13 3 2 70
studies
Third Year 12 8 3 0 2 25
Total 70 39 22 3 4 138
Rating of overall educational experience in face~to~face learning Total
ota,
Poor Satisfactory  Good Very Good Excellent
g First Year 4 5 5 20 9 43
Yearof —c d Year 7 13 4 21 25 70
studies
Third Year 5 1 0 7 12 25
Total 16 19 9 48 46 138

Table 6 reflects the ratings of overall educational experience in online learning during the
COVID- 19 period from first-year, second-year, and third-year students. Out of the 138 students
surveyed, 70 students reported a poor overall educational experience, 39 reported satisfactory,
22 reported good, 3 reported very well, and 4 reported excellent. The most common response
was poor, with the least common response being excellent.

Overall, these results suggest that students are generally dissatisfied with the online learning
experience during the COVID-19 period. First-year students reported the highest rate of poor
ratings (24 out of 43, or 55.8%), followed by second-year students (34 out of 70, or 48.6%) and
third-year students (12 out of 25, or 48%). This indicates that even as students become more
experienced with online learning, they are still not finding it to be a satisfactory educational
experience.

Table 6 presents the ratings of overall educational experience in face-to-face learning for first-,
second-, and third-year students. Overall, the majority of students rated their experience as
excellent (46). The next highest rating was Very Good (48), followed by Satisfactory (19). The
lowest rating was Poor (16).

In the first year (43), the most popular rating was Excellent (9), followed by Very Good (20),
Satisfactory (5), and Good (5). The least popular rating was Poor (4). In the second year (70),
the most popular rating was Excellent (25), followed by Very Good (21), Satisfactory (13), Good
(4), and Poor (7). In the third year (25), the most popular rating was Excellent (12), followed
by Very Good (7) and Satisfactory (1).
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Table 7. Effectiveness of Online Learning Class and the Value of Online vs. Face~to-Face

Learning
Effectiveness of online learning classes in the COVID-19 period in
comparison to “traditional” face-to-face course Total
Much less Less About the same  Better Much better
’ First Year 22 18 2 1 0 43
Yearof ~q ondYear 34 22 9 3 2 70
studies
Third Year 13 10 1 0 1 25
Total 69 50 12 4 3 138
The value of online vs. face~to-face learning
. . . . . T ot al
Online learning is Classroom learning is more About the same
more successful successful
First Year 9 32 2 43
Year of o dVear 20 48 2 70
studies
Third Year 12 13 0 25
Total 41 93 4 138

@ Table 7 shows a comparison of the effectiveness of online learning classes during the COVID-

19 period to traditional face-to-face courses for students in their first, second, and third years of
studies. Overall, it appears that the majority of students (69 out of 138, or 50%) found online

® learning classes to be less effective than traditional face~to-face courses. Of the remaining

students, 12 (8.7%) found the classes to be about the same, 4 (2.9%) found them to be more
effective, and 3 (2.2%) found them to be much more effective. Looking at the data by year of
studies, first-year students were most likely to find the online classes less effective (22 out of 43
or 51.2%), while second-year students were most likely to find them about the same (9 out of
70 or 12.9%). Third-~year students were the most likely to find the online classes more or much
more effective (2 out of 25 or 8%).

Overall, this table suggests that the majority of students found online learning classes during the
COVID-19 period to be less effective than traditional face-to-face courses. This is especially true
for first~year students, who were the most likely to find the online classes less effective. On the
other hand, third-year students were the most likely to find online classes more or much more
effective. This suggests that, as students become more familiar with online learning, they may
find it to be more effective.

Table 7 suggests that students in the first year of studies found online learning more successful
than face-to-face learning, with 9 students finding that online learning was more successful
than face-to-face learning, and 32 students finding that face-to-face learning was more
successful than online learning. In the second year, the numbers were reversed, with 20 students
finding online learning more successful than face-to-face learning and 48 students finding face-
to-face learning more successful than online learning. Finally, in the third year, all students
found that online learning was more successful than face-to-face learning. Overall, the data
suggest that students found online learning more successful than face-to-face learning, with 41
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students finding online learning more successful than face-to-face learning, and 93 students
finding face-to-face learning more successful than online learning.

The data also suggests that students found face-to-face learning to be more successful than
online learning for the first two years of study, but that this trend reversed in the third year. This
could indicate that students become more comfortable and familiar with online learning as they
<o through their studies and that online learning becomes more successful for them over time.
Alternatively, it could suggest that the quality of online learning has improved over time and
that this is leading to better outcomes for students.

Overall, the data suggest that online learning can be an effective way for students to learn,
particularly as they progress through their studies. It is important to ensure that online learning
is of high quality and accessible to all students in order to ensure that they can make the most of
their studies.

The results of this survey suggest that the majority of participants were young adults aged
between 18 and 20 years old. This is likely because diploma programs generally tend to be
populated by younger adults (NCES, 2022). The gender split of the participants was fairly even,
with a slight majority of females at 60.1%. This is in line with recent statistics from Kanwal
(2019), which show that women make up 337,000 of diploma-level students. Furthermore, the
survey results also showed that most participants (81.9%) were either in their first or second
year of study, with only 18.1% in their third year. This could be due to the fact that diploma o

programs typically last for two years, making it less likely that participants would be in their e
third year. ® ®
The results of this survey point to the significant impact of the COVID-19 pandemic on the g r
interior design department over the past three years. Even though only 0.7% of those surveyed L

had prior experience with online learning, 100.0% of interior design departments had adopted
online learning systems due to the pandemic. Furthermore, 92.8% of those surveyed had received
instructions from their professors before conducting online teaching, with 8.7% of those
instructions being sent via WhatsApp and 91.3% via chat and call options in online platforms.
Additionally, 89.1% of professors utilized MS Teams as their online learning platform during the
COVID-19 period, with 10.9% using e-Learning. This was in line with the statement of
AlAdwani & AlFadley (2022).

The results of a recent survey of college students suggest that the majority of students in all years
of study expected their learning to be lower due to the shift to online learning during the
pandemic (Muthuprasad ef al., 2021). This is not surprising, as the transition to online learning
has been difficult for many students, who are accustomed to in-~class instruction, and has been
accompanied by many challenges. Online learning is associated with decreased engagement,
increased distractions, and decreased connection to instructors and peers (Barrot ef al, 2021).
Additionally, online learning has been found to be more difficult for students learning English
as a second language, who may face additional language and cultural hurdles (Mahyoob, 2020).
Given the challenges of online learning, it is not surprising that many students expect their
learning to suffer during the pandemic. College administrators need to recognize the challenges
of online learning and provide students with the support they need to succeed. This could include
providing additional resources, such as online tutoring and online office hours, to help students
stay on track and engaged (Dennen ef al., 2022). Additionally, administrators should consider
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providing students with additional mental health services, such as access to counselors and peer
support groups, to help them cope.

The results demonstrate that the majority of students across all three years of the study expect to
gain a higher learning outcome from the classroom experience. This suggests that students are
largely motivated to engage with the educational materials provided in the classroom setting and
to make the most of their learning opportunities (Huang, 2022). This is further evidenced by
research that suggests that student engagement is a direct result of the quality of teaching and
the learning environment (Leo ef al, 2022). Therefore, educators need to create an engaging
classroom experience that supports students in achieving their learning goals. Additionally, the
results of this study suggest that the classroom is an important source of learning for students
and that educators should strive to provide quality instruction to capitalize on this motivation.
The survey results indicate that the majority of people surveyed disagreed with the statement
that online learning decreases learning quality, causes health issues, limits interaction, or
restricts mobility. This suggests that people generally believe that online learning does not have
a negative impact on learning, health, communication, or movement. Furthermore, the majority
of people agreed that online learning makes them resilient and productive, showing that people
have a generally positive view of online learning. On the other hand, a majority of people
disagreed that online learning saves money, suggesting that people may not be aware of the cost-

@ saving benefits that online learning provides. Overall, these results demonstrate that people have

a generally positive view of online learning and its ability to provide a quality, interactive, and
mobile learning experience.

® The results of this study suggest that first-year students of online learning during the COVID-19

pandemic have rated their educational experience higher than third-year students. This finding
is in line with previous research that has found that first-year students tend to be more satisfied
with their educational experience than upper-level students, especially during COVID-~19
(Kumalasari & Akmal, 2021; Guo ef al, 2022). This may be due to the fact that first~year students
tend to have fewer academic and social pressures than third-year students as they are still
adjusting to the college/university environment (Byl ef al, 2022). Additionally, first-year
students may also have more enthusiasm about their educational experience than third-year
students, who may have become accustomed to the system and thus have lower satisfaction
levels. Despite the difference in satisfaction levels, it is important to note that overall, both first-
year and third-year students are satisfied with their online learning experience during the
COVID-19 pandemic. This finding is significant as it highlights the importance of providing an
accessible and engaging online learning environment for students to ensure a positive
educational experience.

The comparison of the findings between first-year and third-year students in regard to the
overall educational experience in face-to-face learning shows that first-year students have a
higher satisfaction rating than third-year students. This could be due to the fact that first-year
students are usually more enthusiastic and have a more positive outlook toward education
(Kedraka ef al, 2022). They are more likely to embrace the new learning environment, while
third~year students may have become more accustomed to the learning environment, leading to
a more neutral attitude (Thordardottir ef al, 2022). Moreover, first-year students may also be
more motivated and eager to learn, and thus, they may find the educational experience more



ZOUBI et al.

satisfying (Grande ef al., 2022). On the other hand, third-year students may have become more
experienced and may have become more aware of the complexities of learning, leading to a
decrease in satisfaction. Therefore, the higher satisfaction ratings of first~year students can be
attributed to their enthusiasm, motivation, and positive outlook toward education (Halimah ef
al., 2021; Nezhadrahim ef al, 2023; Nurcahyo ef al, 2023).

This study found that first-year students had higher satisfaction ratings concerning their online
learning classes compared to third-year students during the COVID-19 period. This could be
due to a variety of factors. Firstly, first-year students may not have had prior experience with
online classes, so the novelty of this learning style could have been part of the satisfaction.
Second, it may be that third-year students were more familiar with traditional face-to-face
courses and were therefore adjusting to the online style of learning, causing frustration and a
lower satisfaction rating. Finally, third-year students may have had more complex coursework
and concepts to understand, which could have been difficult to convey in an online learning
environment, leading to lower satisfaction (Gillett-Swan, 2017).

In order to ensure all students are receiving an equitable education, regardless of their year level,
it is important to understand the root causes of the difference in satisfaction between first~ and
third-year students and to develop strategies to address any issues that arise. For example,
additional training and resources could be provided to third-year students to help them better
adjust to the online learning style. Additionally, educators should ensure they are using suitable
technology to facilitate learning, as this could have an impact on the satisfaction of students.

CONCLUSION

Overall, this study demonstrates that first-year students of interior design had a higher
satisfaction rating regarding their online learning classes during the COVID-19 period. This
suggests that first-year students are likely more enthusiastic and motivated when it comes to
their educational experience. However, third-year students were found to have a lower
satisfaction rating, which could be due to their previous experience with traditional face~to-face
courses. In order to ensure a positive learning experience for all students, interior design
educators need to provide additional resources and training to third-year students to help them
adjust to online learning. Additionally, interior design educators should make sure to use suitable
technology and strategies to facilitate learning for all students.

ACKNOWLEDGMENTS: The authors would like to thank interior design students in the Faculty
of Irbid College, the Administrative staff, and Al-Balqa Applied University.

CONFLICT OF INTEREST: None
FINANCIAL SUPPORT: None
ETHICS STATEMENT: None

References



Orgiitsel Davranis Arastirmalari Dergisi
Journal of Organizational Behavior Research
Cilt /' Vol.: 8, Say1 /' Is.: 1, Yil/Year: 2025, Sayfa/Pages: 25~-38
AlAdwani, A., & AlFadley, A. (2022). Online Learning via Microsoft TEAMS During the Covid-19
Pandemic as Perceived by Kuwaiti EFL Learners. Journal of Education and Learning, 11(1), 132.
doi:10.5539/jel.v11n1p132

Al- Alami, Z. M., Adwan, S. W., & Alsous, M. (2022). Remote learning during Covid- 19 lockdown: A
study on anatomy and histology education for pharmacy students in Jordan. Anatomical Sciences
Education, 15(2), 249-260. doi:10.1002/ase.2165

Al-Awidi, H. M., & Al-Mughrabi, A. M. (2022). Returning to Schools After COVID-19: Identifying
Factors of Distance Learning Failure in Jordan from Parents’ Perspectives. Online Journal of
Communication and Media Technologies, 12(4), e202232. doi:10.30935/0jcmt/12451

Al-Balas, M., Al-Balas, H. I., Jaber, H. M., Obeidat, K., Al-Balas, H., Aborajooh, E. A., Al-Taher, R., &
Al-Balas, B. (2020). Distance learning in clinical medical education amid COVID-19 pandemic in
Jordan: current situation, challenges, and perspectives. BMC Medical Education, 20(1), 1-7.

Alsoud, A. R., & Harasis, A. A. (2021). The impact of COVID-19 pandemic on students’ e-learning
experience in Jordan. Journal of Theoretical and Applied Electronic Commerce Research, 16(5),
1404-1414. doi:10.3390/jtaer16050079

° Al-Tammemi, A. B. (2020). The Battle Against COVID-19 in Jordan: An Early Overview of the Jordanian

® Experience. Frontiers in Public Health, 8, 188. doi:10.3389/fpubh.2020.00188
® @Azmi, F. M., Khan, H. N., & Azmi, A. M. (2022). The impact of virtual learning on students' educational
behavior and pervasiveness of depression among university students due to the COVID-19
® ) ® pandemic. Globalization and Health, 18(1), 70.

Barakat, M., Farha, R. A., Muflih, S., Ala’a, B., Othman, B., Allozi, Y., & Fino, L. (2022). The Era of E-
learning from the Perspectives of Jordanian Medical Students: A Cross-sectional Study. Heliyon,
8(7), e09928. d0i:10.1016/j.heliyon.2022.e09928

Barrot, J. S., Llenares, 1. 1., & Del Rosario, L. S. (2021). Students’ online learning challenges during the
pandemic and how they cope with them: The case of the Philippines. Education and Information
Technologies, 26(6), 7321-7338. doi:10.1007/s10639-021-10589-x

Basheti, I. A., Nassar, R. 1., & Halalsah, 1. (2022). The Impact of the Coronavirus Pandemic on the Learning
Process among Students: A Comparison between Jordan and Turkey. Education Sciences, 12(5),
365. doi:10.3390/educsci12050365

Byl, E., Topping, K. J., Struyven, K., & Engels, N. (2022). Social Integration in First-Year Undergraduates:
The Role of Peer Learning. Journal of College Student Development, 63(1), 85-100.
doi:10.1353/csd.2022.0008

COVID, W. (2022). Dashboard. Geneva: World Health Organization, 2020. Available from:
https://covid19.who.int/

Dennen, V. P., Bagdy, L. M., Arslan, O., Choi, H., & Liu, Z. (2022). Supporting new online instructors and
engaging remote learners during COVID-19: a distributed team teaching approach. Journal of
Research on Technology in Education, 54(supl), S182-S202.
doi:10.1080/15391523.2021.1924093


https://doi.org/10.30935/ojcmt/12451
https://doi.org/10.3389/fpubh.2020.00188

ZOUBI et al.

Fallatah S. A. (2021). Senior interior design students' perceptions about distance learning in the shadow of
COVID-19. Journal of Public Health Research, 9(Suppl 1), 1914. doi:10.4081/jphr.2020.1914

Gillett-Swan, J. (2017). The challenges of online learning: Supporting and engaging the isolated
learner. Journal of Learning Design, 10(1), 20-30.

Grande, R. A. N., Berdida, D. J. E., Cruz, J. P., Cometa-Manalo, R. J., Balace, A. B., & Ramirez, S. H.
(2022). Academic motivation and self-directed learning readiness of nursing students during the
COVID-19 pandemic in three countries: A cross-sectional study. Nursing Forum, 57(3), 382-392.
d0i:10.1111/nuf.12698

Guo, J. P, Yang, L. Y., Zhang, J., & Gan, Y. J. (2022). Academic self-concept, perceptions of the learning
environment, engagement, and learning outcomes of university students: relationships and causal
ordering. Higher Education, 83(4), 809-828. doi:10.1007/s10734-021-00705-8

Halimah, E., Hendriani, R., & Ferdiansyah, F. (2021). Antiproliferative activity of Acalypha
Wilkesiana against human cervical cancer cell lines HelLa. Journal of Advanced Pharmacy
Education and Research, 11(4), 7-10.

Huang, Y. M., Silitonga, L. M., & Wu, T. T. (2022). Applying a business simulation game in a flipped
classroom to enhance engagement, learning achievement, and higher-order thinking
skills. Computers & Education, 183, 104494. doi:10.1016/j.compedu.2022.104494

Ibrahim, A. F., Attia, A. S., Asma'M, B., & Ali, H. H. (2021). Evaluation of the online teaching of
architectural design and basic design courses case study: College of Architecture at JUST,
Jordan. Ain Shams Engineering Journal, 12(2), 2345-2353. doi:10.1016/j.asej.2020.10.006

Jarab, F., Al-Qerem, W., Jarab, A. S., & Banyhani, M. (2022). Faculties’ Satisfaction with Distance
Education During COVID-19 Outbreak in Jordan. Frontiers in Education, 7, 789648.
doi:10.3389/feduc. Available from:
https://www.frontiersin.org/articles/10.3389/feduc.2022.789648

Kanwal, S. (2022). Diploma awardees in India 2019, by gender, Statista.

Kedraka, K., Kaltsidis, C., Raikou, N., & Karalis, T. (2022). Considerations for University Pedagogy:
Distance Learning One Year After the Covid-19 Pandemic Outbreak. Journal of Education and
Training Studies, 10(3), 1-13. doi:10.11114/jets.v10i3.5445

Khatatbeh M. (2021). The Battle against COVID-19 in Jordan: From Extreme Victory to Extreme
Burden, Frontiers in Public Health, 8, 634022. doi:10.3389/fpubh.2020.634022

Kumalasari, D., & Akmal, S. Z. (2021). Less stress, more satisfaction with online learning during the
COVID-19 pandemic: The moderating role of academic resilience. Psychological Research on
Urban Society, 4(1), 36-44. doi:10.7454/proust.v4i1.115

Leo, F. M., Mouratidis, A., Pulido, J. J., Lopez-Gajardo, M. A., & S&nchez-Oliva, D. (2022). Perceived
teachers’ behavior and students’ engagement in physical education: The mediating role of basic
psychological needs and self-determined motivation. Physical Education and Sport
Pedagogy, 27(1), 59-76. doi:10.1080/17408989.2020.1850667

Mahyoob, M. (2020). Challenges of e-Learning during the COVID-19 Pandemic Experienced by EFL
Learners. Arab World English Journal, 11(4), 351-362. doi:10.24093/awej/vol11no4.23

37



https://doi.org/10.1016/j.asej.2020.10.006
https://www.frontiersin.org/articles/10.3389/feduc.2022.789648

Orgiitsel Davranis Arastirmalari Dergisi

Journal of Organizational Behavior Research

Cilt /' Vol.: 8, Say1 /' Is.: 1, Yil/Year: 2025, Sayfa/Pages: 25~-38

Muthuprasad, T., Aiswarya, S., Aditya, K. S., & Jha, G. K. (2021). Students’ perception and preference for
online education in India during COVID-19 pandemic. Social Sciences & Humanities, 3(1),
100101. doi:10.1016/j.ssah0.2020.100101

NCES. (2022). Educational Attainment of Young Adults.
https://nces.ed.gov/programs/coe/indicator/caa/young-adult-attainment.

Nezhadrahim, A., Shahri, M. M., & Akbari, N. N. (2023). Effects of the Roux-en-Y gastric bypass on DM
and renal function in obese patients. Journal of Advanced Pharmacy Education and
Research, 13(1), 1-5.

Nurcahyo, H., Febriyanti, R., Riyanta, A. B., Sutanto, H., & Herdwiani, W. (2023). The influence of
extraction temperature and time on antiradical activity and total phenolic extract of Ceciwis.
Journal of Advanced Pharmacy Education and Research, 13(1), 31-34.

Sakka, Y. M. H. (2022). Students’ Acceptance of Distance Learning as a Result of COVID-19 Impact on
Higher Education in Jordan. Education Research International, 2022. doi:10.1155/2022/7697947

Thordardottir, B., Stigen, L., Magne, T. A., Johnson, S. G., Gramstad, A., Gran, A. W., Asli, L. A., Mark,
G., & Bonsaksen, T. (2022). Student perceptions of the learning environment in Norwegian
occupational therapy education programs. Scandinavian Journal of Occupational Therapy, 29(1),
25-32. d0i:10.1080/11038128.2020.1831058

@ Yassine, F. L. Y. A, Maaitah, T. A., Maaitah, D. A., & Al-Gasawneh, J. A. (2022). Impact of COVID-19

on the university education system in Jordan. Journal of Southwest Jiaotong University, 57(1).
doi:10.35741/issn.0258-2724.57.1.58


https://nces.ed.gov/programs/coe/indicator/caa/young-adult-attainment
https://doi.org/10.35741/issn.0258-2724.57.1.58

